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CHAPTER ONE
Introduction

For as long as I can remember, I always wanted to be a teacher. Growing up in the
nineties, my dream was to be like Michelle Pfeiffer in Dangerous Minds (1995). Like Michelle, I
would also be a white, female teacher who was going to build relationships and impact the lives
of students who were culturally different than my own. In college, my plan was to move to New
York City or Chicago where I could “really make a difference.” As I graduated and started
applying for jobs, I was asked to interview at my former elementary school. Excited that a school
was actually interested in me, I interviewed and was offered the position. I did not want to take
my chances and not be offered another job, so I took a position as a first grade Spanish
immersion teacher. My dream of working with culturally diverse students would have to wait, as
the school demographics were comprised of predominately white, middle class students.
For the next five years, I worked at the Spanish immersion. After feeling like I was not in
the right setting and something was missing, I listened to my heart and applied to a school within
the district that had a more diverse population of students. I was offered a position, which I
gladly accepted and started the following school year as a third grade classroom teacher.
My Path to Culturally Responsive Teaching
Every summer, my school district hosts a week long Summer Institute, where all
elementary teachers are offered professional development. The summer of 2015, there was a two
day seminar on culturally responsive teaching facilitated by Dr. Sharroky Hollie. The workshop
was part one of a four part conference, which focused specifically on strategies for implementing
culturally responsive teaching and effective classroom management practices. The other
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workshops included: Responsive Academic Vocabulary, Responsive Academic Literacy, and
Responsive Academic Language. As I attended the seminars, I was immediately moved and
inspired as the sessions caused me to reflect extensively upon my own life, teaching, cultural
biases and my role of whiteness in our society. As a result, I knew immediately I wanted to learn
more and take action. Since this was the summer I would transfer schools, I knew it would be the
perfect opportunity to learn more about culturally responsive teaching and how I could more
powerfully impact the learning of the diverse students in my new classroom.
During the 2015-2015 school year, Dr. Sharokky Hollie and his team were invited into
our school to conduct a culturally responsive assessment of our school and teachers. Each
classroom teacher was given a culturally responsive teaching coach who came in at intervals
throughout the year, observed us in the classroom and provided feedback. Each teacher engaged
in a pre-observation, observations throughout the year and a final observation at the end of the
year. With these targeted observations, we received feedback, time to debrief and reflect upon
what our coach observed. This was a great opportunity for me to work with Dr. Hollie and his
team.
I spent a lot of time debating the topic(s) I was going to research for my capstone project.
During the course of this personal debate, Sharokky’s team arrived to conduct my first preobservation. After my post-observation with my coach, it was brought to my attention that
Culturally Responsive teaching encompassed everything I wanted to research. This included,
vocabulary, spelling, engagement, effective literacy instruction and culturally responsive
literacy. Now that I teach a more diverse population of students, learning further about culturally
responsive literacy instruction and specifically focusing on vocabulary instruction can strengthen
me as a teacher. Not only will the work and research benefit me, but also have a positive impact
7

on my students, their families and my colleagues. Everyone will be positively affected, because
right now at the school where I am currently teaching, there is no consistent vocabulary program
that is used across the grade levels. This capstone will provide the tools necessary to provide
sequential, consistent, vocabulary instruction kindergarten through twelve grade.
Looking Inside My School
I currently have twenty-three students, however, it is a transient population, and thus my
numbers are constantly changing. The demographics of my third grade classroom are divided.
When initially enrolled into the district, each student is identified as White, Black, Latino,
Asian/Pacific Islander, Native American or a combination. Teachers are able to access that
information thus I looked at each child’s individual report to see what the student was identified
as. Nine of my students are marked as white/Caucasian, one girl is Native American, one boy is
Latino, two students are identified as biracial and then ten students are black. As a white teacher,
I want to better understand how I can relate to all of my students in an educational setting and
support them more strategically in their learning of vocabulary.
How to work effectively with culturally diverse students within the classroom has been a
continued debate and an ongoing challenge for both novice and experienced teachers. “Many
teachers experience difficulty developing strong multicultural knowledge, skills, and dispositions
because they have limited experiences with diversity” (Hollins & Guzman, 2005). Since I have
very little experience working with culturally diverse students, this capstone project is the
opportunity for me to increase my understanding about other cultures and how I can best meet all
of my students’ needs in an educational setting. By examining research on how to effectively
teach students of diverse backgrounds, I will be more empowered to reach all of my students.
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The Importance of Culturally Responsive Teaching
Historically, literacy instruction has been based on the European American paradigms
and the curriculum has mirrored experiences of middle income, suburbia, white families with a
mom, dad, two children and a frequent pet added as a member of the family. With today’s
culture and society drastically changing and the fact that most of our students are more culturally
diverse, it is essential that teachers are prepared to meet the varying educational, social and
emotional needs of students who are typically not reflected in the curriculum.
Each year, students take the Measure of Academic Progress (MAP), which is an
assessment that “creates a personalized assessment experience by adapting to each student’s
learning level – precisely measuring student progress and growth for each individual”
(https://www.nwea.org) The assessment gives students an overall score, as well as three
additional scores in literature, informational text, and vocabulary. This fall my class had twelve
students at or below the thirty-fifth percentile overall; five out of twenty-three students scored in
the first and second percentile. Of the twelve students who are significantly below grade level,
all of them are students of color. I realize that I may not guide all of my students performing at
grade level this year, however it is crucial that I make substantial growth with each child. I am
hoping that knowing more about culturally responsive teaching will provide me with the
knowledge and tools necessary to best meet the needs of all my students and help them achieve
academic success.
Unfortunately a growing number of students are walking into our classrooms reading
significantly below grade level. Many of these students come from low-income families and/or
are English language learners. It is often difficult to get these students caught up to their grade
level expectations in literacy due to the fact that they enter school with a more limited
9

vocabulary than their peers and many times a lack of rich, early reading experiences. The school
I am currently teaching at is a Title I school with a Multiple Measurement Rating (MMR) in the
bottom 25 percent. Therefore my school is on a Continuous Improvement Plan.
Since the school where I am teaching at is designated a Continuous Improvement School,
the teachers feel increased pressure to meet our state testing goals. According to Chenowith
(2014), “despite the fact that diverse classrooms have existed for several decades, attempts to
meet the varied needs of students through equitable instructional practice is a relatively new
practice” (Chenowith, 2014). With our schools and classrooms becoming increasingly diverse, it
is imperative that educators are able to serve and meet the needs of all the students that walk
through the classroom doors. Teachers need to be able to adapt, be culturally aware as well as
culturally sensitive to the ethnic and racial diversity of their students and families. Once teachers
understand the differences in beliefs, biases and behaviors of all their students, they can respond
effectively to ensure success in every child’s learning. Meeting the needs of all our students is
the only way that we are going to make growth and the best way to show growth in all students is
to be a culturally responsive teacher.
Students from culturally diverse backgrounds often have daily vocabulary (or languages)
that is different than that of the traditional school setting. Since a large part of standardized tests
assess traditional/mainstream vocabulary; students whose language is different are automatically
put at a disadvantage. Many of my students live in poverty and come from low socioeconomic
situations. Children who live in poverty often have limited opportunity and experiences that
build vocabulary and allow for the background knowledge necessary for success with schoolrelated tasks. In many cases, the tools and resources needed to assist with academic tasks are not
available to these families.
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This was the case for one of my students in particular. After administering my class a
reading survey, I found out that my most underperforming reader had absolutely no books at
home, which is why she doesn’t read. During a conference with the mother, I brought up the
conversation I had with the student and the mother stated that it was true. She commented that
she works multiple jobs and many times has difficulty putting food on the table. She would love
to buy her children many books and help them with their reading, however when faced with the
decision of putting food on the table or buying books for her kids to read, she has to go with the
necessity of food. Since she is working multiple jobs, she isn’t always there to help with
homework or read to her children. The mother, nearly in tears, said that she wished things were
different and she could provide all of those things, but that was not her reality. Unfortunately,
she is not the only one with this reality and many families are faced with this situation. Poor
literacy achievement of children with a low socioeconomic status or culturally and linguistically
diverse backgrounds has been an ongoing challenge for U.S. schools. Despite widespread
awareness and recognition of this challenge, there is still little attention given vocabulary
instruction in schools. This is why I will be investigating the question, “How do I create a
culturally responsive vocabulary instruction guide to deliver third grade vocabulary instruction
to third graders?”
Conclusion:
After working with Dr. Sharroky Hollie and his team, it became clear that I wanted to
further research culturally responsive literacy practices. Now working with the diverse students
in my current classroom and after examining the standardized test data, it became obvious that
the traditional model of teaching was not effective in helping all students be successful in their
literacy learning. Due to the fact that half of my class score was significantly below grade level
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on multiple reading assessments and all of those students were children of color, also indicates to
me that I needed to take action and do things differently within my teaching to help all of my
students achieve success.
In Chapter Two I will provide a review of the current research needed as background
knowledge in order to create a successful culturally responsive vocabulary guide that can be
adapted to meet the needs of any grade. This guide will provide teachers the necessary tools and
resources needed to effectively teach and assess the academic vocabulary crucial for mastering
all of the Minnesota State Standards. The third chapter will describe the setting and participants
for which this curriculum is intended to be used. It will also provide a rationale for the
curriculum I developed and the procedures for implementation. Chapter Four will present the
process of selecting vocabulary as well the vocabulary chosen to meet the state standards in
language arts, math, science, social studies and health. Finally, Chapter Five will provide a
conclusion for this capstone project. It will discuss what I have learned through the research and
curriculum writing process, the limitations of my study, as well as the next steps and future
recommendations for this project.
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CHAPTER TWO
Literature Review

Culturally Responsive Teaching
We live in an age where many different cultures are seen within the classrooms across the
United States. It is vital that teachers are adapting their teaching practices and curriculum to meet
the various needs of the cultures and students within their classroom. In order to support this
need, a pedagogy called Culturally Responsive (2009) teaching has been researched. This
chapter of the capstone will specify how culturally responsive teaching, especially practices with
vocabulary instruction may impact student achievement in third grade. For the purposes of this
capstone, the primary focus of the research will be largely on African-American students as they
form the majority of my classroom make-up.
Definitions of culturally responsive teaching. The ideas of culturally responsive teaching
have been at the forefront of education since Gloria Ladson-Billings’ seminar work The
Dreamkeepers: Successful Teachers of African American Children (2009). In her work, LadsonBillings defined culturally responsive teaching (CRT) as a “pedagogy that empowers students
intellectually, socially, emotionally, and politically by using cultural and historical referents to
convey knowledge, to impart skills, and to change attitudes” (Ladson-Billings 1994, p. 13). It is a
way of teaching that recognizes and honors all students’ cultural, social and historical
experiences and includes them in all learning experiences. The teaching is designed not merely
to fit the school culture to the students’ culture but also use student culture as the basis for
helping students understand themselves and others, structure social interactions, and
conceptualize knowledge (Ladson-Billings, 1992a, p. 314). The teacher must provide
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opportunities for her students to recognize, develop and maintain a sense of power within their
educational experiences. Teachers who are culturally responsive acknowledge that the teacher is
not the “sage on the stage” and does not act as the dictator giving students information. Rather,
they see themselves as one that helps guide and facilitate the learning, by meeting students where
they are at. The teacher and student are a team, seen as co-constructors of knowledge, while the
teacher provides the resources, materials, tools and environment necessary in order for all
students to be successful. Culturally responsive teachers support, encourage, scaffold, and
differentiate the needs of their students.
When students are not able to relate to the materials used in a traditional classroom, due to a
lack of background knowledge and experience, it is not the fault of the student; nor should it
been seen as a deficiency or the student being inadequate. Rather, the fault lies within the
educational system; a system that bases its expectations, delivery and curricular content on that
of a traditional white society.
Another scholar on culturally responsive teaching is Geneva Gay, author of Culturally
Responsive Teaching: Theory, Research, and Practice (2000). Gay defines culturally responsive
teaching as,
“using the cultural characteristics, experiences and perspectives of ethnically diverse
students as conduits for teaching them more effectively. It is based on the assumption that
when academic knowledge and skills are situated within the lived experiences and frames
of references of students, they are more personally meaningful, have higher interest
appeal, and are learned more easily and thoroughly (Gay, 2000).
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Culturally responsive teaching occurs when the teacher is able to “the use of cultural
knowledge, prior experiences, frames of references, and performance styles of ethnically diverse
students to make learning encounters more relevant to, and effective for [students]” (p. 31). Gay
(2002) insists that educators must engage in constructivist cultural scaffolding in their teaching
practice. Cultural scaffolding means utilizing students’ cultures and cultural experiences to
facilitate and improve academic and intellectual achievement (Gay, 2002).
Gay (2002) adds, “The knowledge that teachers need to have about cultural diversity goes
beyond mere awareness of, respect for, and general recognition of the fact that ethnic groups
have different values or express similar values in various ways” (Gay, p. 107). They must know,
actual facts about a variety of ethnic groups’ cultural values, traditions, communication, learning
styles, contributions and relational patterns (Gay, 2000). In order for a teacher to develop a
cultural diversity knowledge base, s/he must understand the cultural characteristics and
contributions of many different ethnic groups. A culturally responsive teacher knows more than
just the contributions made by famous, well known African American and Latino athletes,
politicians, musicians, and pop stars. They also know the less popular contributions made by
writers, scientists, doctors, engineers, economist, etc. A culturally responsive teacher can identify
both the popular and less popular contributions made by individuals of color.
Another prevalent name in the research of culturally responsive teaching is Dr. Sharroky
Hollie. Dr. Hollie (2012) states, “Culturally and Linguistically Responsive Pedagogy (CLR) is
the validation and affirmation of the home (indigenous) culture and home language for the
purpose of building and bridging the student to success in the culture of academia and
mainstream society” (p. 23). Students come to school with known vocabulary that is associated
with meaning to them. Teachers validate students’ home culture and language by recognizing
15

and then legitimizing what students bring into the classroom. Teachers need to not only
recognize that vocabulary, but also affirm the words and culture from which it came.
“Affirmation is the intentional and purposeful effort to reverse the negative stereotypes of
nonmainstream cultures and languages portrayed in historical perspective” (Hollie, 2012, p. 23).
This can be accomplished through conversations or by reading culturally responsive texts; books,
images and/or movies that represent a variety of cultures and languages, not just white culture.
Once teachers have validated and affirmed students’ culture and language, it is imperative that
they provide students with the academic language that students need in order to be successful in
a school setting.
The language students bring into the classroom should not be regarded as a downfall, but
rather a starting point for vocabulary instruction. Culturally responsive teachers incorporate that
vocabulary into the lesson and provide synonymous words which will help the student be
successful in an academic setting. There is no set curriculum for culturally and linguistically
teaching. It is a mindset and a way of thinking about how one will meet the instructional needs of
students by validating and affirming their culture, language, attitudes, behaviors and beliefs. By
doing this, students will feel inspired and motivated (Hollie, 2012). Culturally responsive
pedagogy sees the cultural differences among students as a strength and a way to help learning
occur, rather than a downfall or variable that hinders learning. Culturally responsive teachers
have a growth mindset, focusing on the many different strengths of students and setting up
environments where all children are able to be successful; rather than a fixed mindset that
focuses on deficits and failures. Someone with a fixed mindset thinks that every child has a
certain potential and they are only able to meet that potential.
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Hollie would argue that CLR includes a wide variety of cultural identities and languages
and extends past racial identities. “It centers on ethnic identify in the cultural context and on
nonstandard languages in the linguistic contexts. But in no way is the definition exclusive to any
one group” (Hollie, 2012, p. 23).
According to other researchers, (Duffy & Hoffman, 1999; Turner, 2005), “Culturally
responsive teachers thoughtfully adapt and adjust literacy programs, curricula and materials to
meet the needs of students from diverse backgrounds”. What every child needs is different and
rather than having the group of children conform to meet the curriculum, it is the role of the
teacher to meet the student where he or she is at in their learning by provide the necessary tools
and resources in order for every child to be successful in their learning. Culturally responsive
teaching (CRT) is a pedagogical framework and practice in which educators pay specific
attention to the cultural and diverse contexts in which learning takes place (Ladson-Billings,
2011). Culturally responsive teachers are then able to make adjustments in their teaching and
provide students with means necessary for learning to occur.
Culturally Responsive Literacy
“As part of the National Assessment of Education Progress (NAEP) in reading, students
are asked to demonstrate their understanding of words used in literacy and informational texts.
This focus on students’ understanding of words in varied contexts highlights the importance of
vocabulary in reading comprehension” (The Nation’s Report Card, 2016). “Because there is such
a strong correlation between vocabulary knowledge and reading comprehension (Anderson and
Nagy 1991; Stahl and Fairbanks 1986), a focus on word knowledge is particularly important in a
literacy program designed to help students living in poverty” (Montgomery, Overturf, Smith,
2013, p. 8). An effective way to build upon children’s vocabulary is exposing them to many
17

different forms of literature. Turner (2000) would add that classroom environments as
literacy/vocabulary communities are well stocked, attractive, with books varying in level, genre
and topics. They are also collaborative, including read aloud, peer writing sessions, and literature
circles. Culturally relevant literacy classrooms access and expose students to high-quality
multicultural literature, have high levels of social interaction and connectedness, provide
opportunities for student choice, and develop personal relationships with students by connecting
with students through literature.
The foundation of culturally responsive literacy is comparable to that of culturally
responsive vocabulary. The terms literacy and vocabulary can be used interchangeably to explain
the theory behind culturally responsive teaching. According to Callins (2007) teachers who
demonstrate culturally responsive [literacy/vocabulary] practices within their classroom
communicate high expectations, use active learning teaching methods, facilitate learning, have
positive perspective on parents and families of culturally and linguistically diverse students.
They also demonstrate cultural sensitivity, reshape the curriculum, provide culturally mediated
instruction, promote student controlled classroom discourse, and include small group instruction
and cooperative learning. When students are given opportunities to collaborate, positively
interact with one another or the vocabulary word, held to high expectations and standards, and
are given instruction that promotes knowledge and skills, all students will be able to meet their
full potential.
In order to meet the needs of all students, it is crucial that teachers include instructional
practices that address issues of culture as well as language. “In the context of culturally and
linguistically responsiveness, culture means a behavior learned from the home or the community
that is passed down from generation to generation and represents our heritage” (Hollie, 2012, p.
18

33). Behaviors can be learned from ethnic culture, nationality culture, religious culture, gender
culture, and youth culture. As cited in Nicoles, Ruply, Webb-Johnson & Tlusty (2000, p. 2),
“Many children bring with them experiences and socialized patterns of behavior [in addition to
vocabulary] that have not been traditionally valued in public school contexts (Banks & Banks,
1997). “Culturally responsive reading and vocabulary instruction bridges the gap between the
school and the world of the student” (Nichols, Rupley, Webb-Johnson & Tlusty, 2000, p. 2). The
teacher juxtaposes addressing issues of culture and language with meeting the requirements in
their curricula. When the teacher is able to include instructional practices that address curricula,
culture and language, there will be less behavioral problems and greater achievement in reading.
“The number one determinant of a student’s academic success is the ability to read and
write proficiently in English and academic language” (Hollie, 2015, p. 173). When the teacher
integrates a variety of cultures and backgrounds across both the reading and writing curriculum,
all students learn about other cultures, histories, perspectives as well as the intricacies of
language of diverse ethnic groups. It also validates the students whose cultures are being
represented. This will ultimately lead to student achievement and success.
Rather than relying on state or district mandated texts, culturally responsive teachers will
alter their instruction and supplement texts that are culturally responsive to the students in their
classrooms (Hollie, 2012). Students learn in different ways and need different strategies to help
them be successful. As a culturally responsive literacy teacher, one needs to be knowledgeable
on a variety of effective reading practices and know how to implement them.
Culturally Responsive Vocabulary
Just as a culturally responsive teacher would adapt their literacy instruction, teachers who
are culturally responsive also adapt their vocabulary instruction, use the vocabulary, interests and
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experiences of their students to drive their instruction rather than relying on a set of words given
by a curricula. Students discuss and write about their experiences and things that are relevant to
them. The teacher then uses that information to guide students in their learning. Instead of
relying on rote memorization and skill and drill of spelling and vocabulary instruction, culturally
responsive teachers use a constructivist-oriented approach to teach phonics and word study. The
constructivist approach is described by Maxim as “a leaner centered environment where the
making of knowledge is carried out by the individual students in a fashion that supports their
interest and needs” (2006, p. 339)
Dr. Hollie (2012) claims that, “Activating prior knowledge, making schematic connections
and building on the words that the students already know are central to any basic vocabulary
instruction” (Hollie, 2012, p. 95). According to Hollie, Responsive Vocabulary Instruction is
based on the following four premises:
1. Students come to school with conceptual meanings of words intact and need to expand
their home vocabularies with academic vocabulary.
2. Teachers must focus on recommended key vocabulary strategies for word acquisition, not
simple word memorization.
3. Synonymous usage of words needs to be developed, particularly for nonstandard
language speakers or second-language learners.
4. Slang, profanity, and racially charged terms can become sources of academic vocabulary
expansion, influencing students’ word choice and awareness of situational
appropriateness.

(Hollie, 2012, p. 95)

There are different ways to make teaching of vocabulary culturally responsive. The first is
use the words that students bring prior to the lesson. Eliciting these words is done by having
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conversations with students about a topic and discovering their prior knowledge. These words
may not be considered academic language, however they are words that students associate with a
meaning of some sort. Culturally responsive teachers, need to not only acknowledge those
words, but also use them within their lessons. The last way to make vocabulary instruction
culturally relevant is to teach students the necessary explicit skills they need to attack unknown
words. Teachers use three key vocabulary strategies that are recommended consistently by the
research (Graves 2006): using context clues, memorizing the meanings of word parts, and
developing synonyms and antonyms.
Personal dictionary and thesaurus. Dr. Sharroky Hollie offers two specific resources that help
students develop and build upon vocabulary, a personal dictionary and a personal thesaurus. The
Personal Dictionary (PD) is a tool based on the Frayer model (Frayer, Frederick, and Klaumeier
1969). The personal dictionary is used to help students make meaning of an unknown word. Just
like the Frayer model, students absorb the word using a four square box. Students write the
academic word down along with the technical meaning. Then as they begin to make meaning of
the word they draw an illustration of the word, and finally make a personal connection with the
vocabulary.
Dr. Hollie gives these as directions for using the Personal Dictionary:
1. Students can use the Personal Dictionary after building concept knowledge.
a. Record the academic term
b. Describe their personal connection(s) to the term
c. Add their personal illustration of the term
d. Associate the illustration either with their personal connection or the technical
definition of the term itself
21

2. Teachers can supply students with personal definition starters. For example, “It is a thing
that….It was a time when….It was a place where…”
3. Students can add, revise and edit their definitions as they continue to build their
knowledge of the term through other experiences and activities.
Dr. Hollie states that, “The Personal Thesaurus (PT) is a tool to help students develop
knowledge of antonyms and synonyms” (Hollie, 2012, p. 105). Since students come to school
already with their own vocabularies, we can use that language to help them be more successful at
school. Teachers can use the students’ vocabulary to teach synonyms and antonyms for those
words that are more academically appropriate. Dr. Sharroky Hollie presents Personal Thesaurus
Process as follows: students begin by reading a text that contains selected vocabulary. While
reading, students should pay attention to the vocabulary chosen. After reading, students
brainstorm synonyms from their own vocabulary bank, indicating that they understand the
concept (it does not have to be the exact meaning). They then make a list of synonyms for the
target word(s). Students place and highlight their most understood word at the top of the chart.
The target word is added on the line beneath as well as any other academic synonyms on the
following lines thereafter. Finally, an antonym goes in the last box(es).Students may now utilize
their own personal thesaurus during writing. (Hollie, 2012)
Both the Personal Thesaurus and Personal Dictionary are tools to help students build upon
and expand their own vocabularies. The difference between the two is that the Personal
Thesaurus is used to help students expand on Tier 2 vocabulary, words that students need to
know and may have some meaning of, simply lack the academic label for it. Whereas, the
Personal Dictionary is best utilized for helping students learn Tier 3 words. Tier 3 words are
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academic vocabulary which student should know in order to be successful within a specific
content area.
Tiering/Leveling of words. The research of Isabel Beck, Mckeown, and Kucan (2002) asserts
that words in any language have different levels of utility, which lead them to the notion of tiered
words. They came up with three tiers of words. Tier One words are the most basic words. Tier
Two words are the high-frequency words for mature language users, and Tier Three words are
those whose frequency of use are quite low and limited to a specific content domain or as
teachers would say, academic language.
Tier one words (Already Know) Students already have conceptual and technical
understanding about Tier One words. Most students know these words when they come to
school. According to Dr. Hollie, “Tier One words are done more in a survey fashion and are
quickly covered because the students already know the words… “(p. 133). Examples of Tier One
words are clock, baby, happy, sun, etc.
Tier two words (Need to Know) Tier two words are high-frequency words that are
necessary for understanding the text or concept. Students generally have some conceptual
knowledge of these words and will encounter these words at school, but they simply are lacking
the academic label for the word or don’t know the word well yet. Hollie (2015) states, “Tier Two
words, will be the main focus for robust, intense vocabulary instruction. As previously cited by
Beck, they have the most instructional potential and the most utility for the students going
forward”. Beck, McKeown, and Kucan (2002) suggest that because direct instruction in word
meanings for all words is not feasible, instruction should focus on only those words that are of
high frequency and are found across a variety of domains. They suggest that instruction in these
so-called Tier Two words is most productive because of prior knowledge and academic
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functioning. Beck, Mckeown, and Kucan’s (2002) offer a specific suggestion for selecting Tier
Two words. The first recommendations is to eliminate the obvious Tier One words. Then,
eliminate the obvious Tier Three words, looking for content specifically and likely low
frequency across texts. What should be left are words that are Tier Two words. Tier Two words
are words that the students already have a conceptual understanding of, what is missing is the
academic label for it. Examples of Tier Two words are coincidence, absurd, industrious,
fortunate, etc.
Level three words (Should Know) Tier Three words are low-frequency, content-specific
words that are only relevant for a particular text or area of study. Teachers commonly refer to
these words as academic language. “Tier Three words are very technical in nature and more
likely tied to a specific content area, such as mathematics, science, history, foreign language,
physical education, music or visual arts. Most students will not have a conceptual understanding
of the words” (Hollie, 2015, p 133). A group of scholars (Beck, McKeown, & Kucan, 2002;
Graves, 2000, 2006; Stahl & Nagy, 2006). For academic words, Beck, Mckeown and Kucan
(2002) suggest “choosing these words carefully, making sure they are high utility in nature.
Spending precious instructional time on the deep learning of general-purpose academic words
(e.g., analyze, frequent, abstract)” recommend there should be five to seven words that will
become the focus of the vocabulary acquisition and instruction within a lesson. Once the
vocabulary has been chosen, the teacher can then decide which activities to implement in order
to best increase retention and learning of these new words. Examples of Tier Three words are
isotope, lathe, peninsula, refinery, etc.
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Types of Vocabulary Instruction
Direct vocabulary instruction. A teacher who incorporates Direct Vocabulary Instruction
intentionally focuses a set of specific, targeted, preselected words. Students are exposed to these
words through the reading of a text that contain the selected vocabulary. According to Wanzek,
(2014) Direct Vocabulary instruction is a critical component of reading instruction. Research has
shown that there are many benefits to Direct Vocabulary Instruction. Not only does it expand
children’s vocabularies, Direct Vocabulary Instruction has also been demonstrated to improve
comprehension of text (National Reading Panel, 2000; Stahl, 1999). When a student understands
a higher frequency of words, the likelihood of understanding what is read will increase.
According to Wanzek (2014) in order to most effectively teach direct vocabulary instruction
there are four recommendations that have been deemed necessary to improve student word
learning and comprehension. The four recommendations are:
1. Provide definitional and contextual information to teach word meaning
2. Connect new words with known concepts, including comparing and contrasting new
words with known words.
3. Provide multiple exposures to and practice with new words.
4. Implement instructional activities that allow students to use and identify meanings of new
words in a variety of ways and in rich contexts.

(Wanzek, 2014, p. 140)

It is important to balance direct teaching of words with teaching word-learning strategies;
such as contextual clues (Fukkink & de Glopper, 1998; Swanborn & de Glopper, 199) and using
morphological awareness skills (Kieffer & Lesaux, 2007; Nagy, Berninger, & Abbott, 2006),
students may gain the cognitive tools they need to learn a large number of words independently.
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Evidence-informed vocabulary instruction. This next section will describe five evidencebased vocabulary instructional strategies, interactive storybook reading, multimodal strategies,
children-friendly definitions, repeated exposures, and culturally relevant content.
Strategies for
Description
teaching vocabulary
Interactive
“This strategy has been identified as an effective vocabulary-building
Storybook reading
strategy in a number of studies with monolingual and Duel Language
Leaners” (Beck & Mckeown, 2007, p. #)
During interactive reading, children are encouraged to listen to the
story and become actively involved through asking and answering
questions and providing movement.
Multimodal
Strategies

Teachers use visual aids, props and gestures as a way of representing
and recalling words. This can be done through showing pictures,
acting out words, answering questions, writing and drawing, as well
as related activities during venter time, to reinforce the children’s
understanding of the meaning of new words (Gutiérrez-Clellen,
Simon-Cereijido, & Restrepo, 2013; Silverman, DiBara Crandell, &
Carlis, 2013).
Incorporate activities to promote word consciousness. There are
multiple ways to expose students to vocabulary words. This can be
done through games, magazines, newspapers, the internet, or the
television. Highlighting incorrect usage of vocabulary can be just as
effective as showing correct usage of vocabulary. There are many
games and activities that can be found through the internet, websites,
commercial made games with lessons already created to help improve
knowledge vocabulary. “By infusing all that teachers do with talk of
words and word play, students become metacognitive about language
and curious about how words work. Through increased attention to
words, students will start to see similarities and realize that they can
find recognizable word parts in unfamiliar words and thereby gain
understanding” (Kelley, Lesaux, Kieffer, Faller, 2010, p. 11).

Child-Friendly
Definitions

A child-friendly definition explains the word using vocabulary that is
used by the children themselves. This may also include the teacher
having the students help create a definition based upon their prior
understanding.

Repeated Exposures Repeated exposure provides numerous experiences for students to
hear, see, read, the vocabulary word. The more that students can be
exposed to the word across content areas, the better they will
26

understand the meaning. “Target vocabulary words across different
contexts – may also facilitate in quality of the word representation
children acquire” (Beck & McKeown, 2007; Gutiérrez-Clellen et al.,
2013; Penno et al., 2002; Stahl, 2003).

Culturally Relevant
Content

In order for a child to learn the word, s/he should be exposed on
average five to six times. “Research reveals that on average at least
five to six word presentations within the context of shared readings
appear to be needed for the formation of a stable lexical representation
(Collins, 2010).
This is material that is presented through storybooks and materials
with familiar themes and subjects. This takes knowing your students
and finding materials that relate to their experiences, beliefs, cultures,
and identities. “Supplemental resources can be used to augment the
core texts within the subject areas. For example, a science teacher can
include supplemental articles, stories, and facts relevant to the
standards-based topics from the mandated book that the students are
required to study” (Hollie, 2012, p. 51). As cited by Hollie, “The
purpose of supplementing the required book is to add a perspective
that might be more culturally and linguistically relevant to the lives of
the students (Harris, 1999).

Increasing student voice. Another way to develop vocabulary is to increase opportunities for
students to talk. Kelley, Lesaux, Kieffer & Faller present that “if we are going to close
achievement gaps and develop students’ critical thinking and oral-and written-language skills,
we need to provide students with significant opportunities to speak and write (2010, p. 10).
Providing many opportunities for students to speak and write will increase vocabulary
development. The teacher can help guide students to using different forms of vocabulary to
express their thoughts, ideas, and/or opinions. Yvette Jackson states that, “the students’ voices
also provide windows into their frames of reference, enabling their peers to identify what they
value and what affects how they view the world, facilitating bridging for relationships, lesson
planning and eliciting their strengths and interests” (Yvette Jackson, 2011, p. 100).
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The writing process is another powerful vehicle for vocabulary development. It is obvious
that a student has learned the definition of a word when they are able to use it correctly within
speaking, reading and writing. “When students can accurately use new vocabulary in writing,
clearly they have a sound understanding of the word’s definition and its usage” (Kelley, Lesaux,
Kieffer, Faller, 2010, p. 11). It is important that teachers are spending the time to teach the
specific steps needed to write, providing practice opportunities for students to write and use their
known vocabulary, and set high goals for all students. The role of the teacher is to first model
and directly teach the steps necessary to be an effective writers.
Beck, McKeown, and Kucan 2002; Graves 2006; Stahl 1999 suggest several principles of
vocabulary instruction that should be included in any program or approach (Beck, McKeown,
and Kucan 2002; Graves 2006; Stahl 1999). These principles include, providing definitional and
contextual information about the word’s meaning and actively involving students in word
learning through talking about, comparing, analyzing, and using the target words. It also
incorporates providing multiple exposures to meaningful information about each word as well as
teaching word analysis.
The teacher should teach specific strategies for word learning. Students initially need direct
and frequent instruction on how to tackle and decipher unknown words. Different strategies that
students can use to help them find the meaning of a word is pulling the words apart and looking
at the prefix, suffix, and/or root word, find context clues, think of related words that look the
same (synonyms), or think about a time when they might have heard the word used in context
prior. It is important that students understand a variety of prefix, suffix and root words so that
they can determine the meaning of other unknown words.
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Conclusion
The current research on literacy instruction supported the need for culturally responsive
teaching, especially in the area of vocabulary. It is the role of the teacher to provide the
necessary tools, skills and resources to bridge the students known language with the vocabulary
they need in order to be successful in school. For this reason, I aspire to create a resource guide
that will help teachers select Tier One, Tier Two and Tier Three vocabulary and then implement
activities to teach that vocabulary using the tools the Personal Thesaurus and Personal
Dictionary.
Chapter three will describe the participants, setting for which this curriculum is intended
and the procedures for implementing the developed curriculum. Chapter four will provide a
completed resource guide along with the Personal Dictionary and Personal Thesaurus. Chapter
five will conclude the capstone and encompass my reflection on the process in addition to next
steps in my culturally responsive journey in an effort to answer the research question, “How do I
create a culturally responsive vocabulary instruction guide to deliver third grade vocabulary
instruction to third graders?”
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CHAPTER THREE
Methodology

Introduction
In the previous chapter, I highlighted the research on culturally responsive teaching,
culturally responsive literacy and vocabulary instruction, in addition to a variety of strategies to
effectively teach vocabulary. Since there is a plethora of vocabulary to teach, teachers often feel
overwhelmed teaching vocabulary and wonder which words are the most essential for students
being successful in school. The goal is to answer the question “How do I create a culturally
responsive vocabulary instruction guide to impact reading achievement for third graders (or
elementary age students)?” With the knowledge gained from the literature review, I developed a
curriculum guide to support vocabulary instruction. I created a resource guide that can be
adapted and implemented by teachers to meet the needs of any grade level. This guide will help
teachers select the necessary Tier One, Two and Three words they need to teach in order for all
students to be successful within the classroom and on standardized tests.
Tier Two words was selected by identifying common vocabulary used across Minnesota
state standards in language arts, math, science, social studies and health; in addition to Larry
Bell’s (2014) list of twelve words that will appear on standardized tests and through organic
conversation with students. Tier Three words were also selected using the Minnesota State
Standards, however rather than identifying words that appear across the standards, Tier Three
vocabulary are content specific words that appear specifically within science, social studies,
health, math or language arts. The guide will then offer suggestions on how to teach and assess
the vocabulary using the tools the Personal Thesaurus and Personal Dictionary (Hollie, 2012).
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District Setting
The targeted school district is unique in that it stretches across seven different
communities and serves approximately 12,000 students in the northwest suburbs. It is a public
school district that currently has ten elementary schools (K-5), including three magnet schools,
two middle schools (6-8) and two high schools (9-12). The magnet schools are a Spanish
Immersion (K-5) with a continued program in one of the middle schools, a Science Engineering
and Arts School (K-5) with a continued program at the other middle school and there is a Fine
Arts Interdisciplinary Resource School (4-8). Lastly, there are two choice alternatives; one for
students who have left the traditional high school program and need a different type of setting to
complete their degree and another program for students wishing to complete their GED.
The communities the district serves are extremely diverse in nationality, gender,
ethnicity, race, socioeconomic status, sexuality and religion. The demographics of the children in
the district are 46% White, 31% Black, 13% Hispanic, 8% Asian/Pacific Islander and 2% Native
American/Alaskan Native. Students differ in other ways as well; 9.4% are English Language
Learners, 13.2% receive Special Education services, 50.7% are on free and reduced lunch and
1% are homeless. On statewide testing, the district is below the state average with 47.9% of
students being proficient on state standardized tests.
School Setting
The school is considered a first ring suburb as it boarders a large urban district. Due to
where the school is located, half of the students live in the neighborhood while the other half of
students are Choice students, who do not live in the district boundaries, but have chosen to leave
their district and come to a different district. These students are then bussed from other
neighborhoods.
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The school’s demographics are very comparable to the districts. There are 41% White,
32% Black, 11% Hispanic, 14% Asian/Pacific Islander and 3% Native American/Alaskan
Native. The percentage of students who are English language learners, receive special education
and are marked as Free/Reduced Priced lunch is slightly higher than that of the district. English
language learners comprise 15.5% of the school, 13.6% receive special education services,
61.8% receive Free/Reduced Priced lunch, and 1% is homeless. The school is significantly below
both the state and district proficiency level with only 40.4% of our students testing as proficient
in both math and reading. With the school scoring so low, it has been placed on a continuous
improvement plan.
Classroom Setting
The group of twenty three third graders with whom I work is diverse in race, culture,
ability, and socioeconomic status as well. There are twelve females and eleven males. The
demographics of my third grade classroom is divided. Nine of my students are White (39%),
eleven students are marked as Black (48%), one boy is Hispanic (>1%), one of my students is
Asian/Pacific Islander (>1%) and one of my students is Native American/Alaskan Native (>1%).
On state standardized testing this fall, the class had twelve students either at or below the
thirty-fifth percentile overall. Five out of twenty-three students scored in the first and second
percentile. Of the twelve students who are significantly below grade level, all of them are
students of color. After looking at the class’s fall data on the Measures of Academic Progress
(MAP) test, I looked specifically under the section of vocabulary. Once again, twelve of the
twenty three students (so half) were either partially meeting or does not meet State Standards in
the area of vocabulary. All of these students were the same students of color.
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Many of the students participate in a weekly kids pack program. Fourteen of the students
receive a small bag full of non-perishable food items so that they have food to last them the
weekend. All twelve of the students who are underperforming on state tests receive a kid’s pack
on Fridays. One of the students was also homeless for a portion of the year.
Curriculum Development Process
Six years ago, the district adopted the Treasures (2011) curriculum. This curriculum does
provide a weekly list of vocabulary words that can be taught to students. The words are
supported by a story where each of those words can be found within context, however the
vocabulary is irrelevant for many of the students. Not only is the vocabulary irrelevant, but the
students are not able to relate to the characters, setting, or themes within many of the stories.
Selecting words. Selecting the words to be taught is the first step in teaching vocabulary.
Since students are required to meet the state standards and then later are assessed on those
standards, I primarily used the Minnesota State Standards to select Tier Two and Three
vocabulary. I dissected each Minnesota State Standard in English language arts, math, science,
social studies and health and then chose the tiers of vocabulary by using the process suggested by
Beck, Mckeown and Kucan (2002). I first eliminated the Tier One words from each standard,
then, I selected the academic Tier Three words from each of the standards, and finally was left
with Tier Two words, in which students have a conceptual understanding of the word, simply are
lacking the academic term associated with the word.
Tier one words. I began by first eliminating any Tier One words, words that all
students had conceptual knowledge of and could use in an academic setting. The words were
eliminated from the Minnesota State standards.
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Tier three words. Tier Three words were then selected. In order to select the Tier
Three words, I looked at the Minnesota State Standards and from the standards, I selected the
content specific, academic vocabulary that would be necessary for students to be successful in
understanding each standard and topic by selecting and then eliminating the Tier Three words, I
was able to then select the Tier Two words.
Tier Two words. Since Tier Two words are high frequency words used by mature
language users across several different content areas, it is crucial that teachers spend a significant
amount of time exposing students to Tier Two words. Beck, McKeown, and Kucan (2013)
created a list of criteria for identifying Tier Two words that were used as a method for word
selection of this study.
-

Importance and utility: Words that are characteristics of written text and appear
frequently across a variety of domains. For example, categorize or technique.

-

Conceptual understanding: Words for which students understand the general concept but
provide precision and specificity in describing the concept. For example, students
understand the concept of something being in the way, however they may not know that
there is a word to explain that, hindrance.

-

Instructional potential: Words that are more than one-dimensional, and offer a variety of
contexts and uses to explore. For example, establish is similar to start, as in establish a
business, however it also means to “to put beyond doubt,” as in to establish a person’s
innocence.
(Beck, McKeown, Kucan, 2013, pg. 28)
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Tier Two words can be found within texts read aloud, supplemental materials, state
standards or the curriculum provided the school or district. The main source for vocabulary
selection was the Minnesota State standards in health, science, social studies, math and English
Language arts. I located common vocabulary that was found multiple times within the standards.
If a word was located in several content areas (e.g. math and science) that became a Tier Two
word as it can be used in multiple context and help children understand a variety of subjects. In
addition to using the state standards, I used Larry Bells (2014) list of twelve vocabulary words
that are commonly found on standardized tests.
Twelve Powerful Words. Larry Bell (2014) developed a list of twelve words that
students are likely to encounter on standardized assessments. These twelve words are: analyze,
infer, evaluate, formulate, describe, support, explain, summarize, compare, contrast, predict, and
trace. It was vital that I provided multiple exposures and opportunities for the students to read,
write, and use the word within context in their speaking. Since these are commonly seen and
used I considered these words Tier Two words.
Presentation. The format of the Personal Dictionary and Personal Thesaurus was
differentiated depending on the grade level of the student. Both the Personal Thesaurus and the
Personal Dictionary were hard copies that in future years will travel with students from
Kindergarten through third grade. This way, students can add to their dictionary and thesaurus
throughout the years. Because the districts’ fourth and fifth graders receive Chrome books, both
the Personal Dictionary and the Personal Thesaurus have become digital resources using the
excel program. Students can now continuously add to their digital tools throughout twelfth grade.
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Conclusion
This chapter gave an overview of the district demographics, the school demographics and
my classroom demographics. The chapter also explained the process I used for curricular
development in the creation of a vocabulary resource guide. Chapter four will showcase the
resource guide, including the Tier One, Tier Two and Tier Three vocabulary selected under each
state standard in English language arts, math, science, social studies and health. The vocabulary
identified as Tier Two words are inserted into students’ Personal Thesaurus and vocabulary
identified as Tier Three words are written inside the Personal Dictionary. Chapter five contains
my reflection on the entire capstone process.
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CHAPTER FOUR
Culturally Responsive Vocabulary Guide

The objective of this study was to create a standards-based, third grade culturally
responsive vocabulary guide to select and then teach and assess Tier Two and Tier Three
vocabulary. The study focused on the research question: “How do I create a culturally
responsive vocabulary instruction guide to deliver third grade vocabulary instruction to third
graders?” This question was answered by compiling research about best practice for culturally
responsive teaching in addition to culturally responsive teaching of literacy and vocabulary. The
purpose of the study was to work towards closing the racialized achievement gap between
students of color and white students. The unit incorporated Tier One, Two and Three vocabulary
from all of the state standards in English language arts, math, science, social studies and health in
addition to Larry Bell’s (2014) list of Twelve Powerful Words that students will encounter on
standardized tests. In order to create this culturally responsive vocabulary guide, research on
culturally responsive instruction in literacy and vocabulary, which was reviewed in chapter two,
was implemented. This chapter will provide an overview of how to use the vocabulary guide,
steps in selecting Tier Two and Tier Three Vocabulary and finally how to implement both the
Personal Dictionary and Personal Thesaurus.
Using the vocabulary guide.
The primary goal in using the vocabulary guide is to help all students be successful in an
academic setting. The state standards and state test specifications are the primary methodology
for selecting Tier One, Two and Three vocabulary as this is the main measure in which students
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are tested and teachers are assessed by the state. The majority of the vocabulary words chosen
are selected from the state standards, as the goal would be that students reach a higher level of
academic success on the standardized tests. Students are required to know specific standards in
English Language arts, math, science, social studies and health. Each category is divided into
standards and then benchmarks, in which students are required to know more specific
information. The English language arts standards are divided among literature, informational
texts, and writing. Math standards are separated into four benchmarks; number and operation,
algebra, geometry and measurement and data analysis. Science is also distributed between four
benchmarks: engineering, Earth science, life science, and physical science. Social studies is split
among history, geography, citizenship and government and economics. Finally, Health is divided
into eight benchmarks: comprehend concepts, influences, assessing information, interpersonal
communication, decision making, goal setting, self-management, and advocacy. The guide is
divided into each of these benchmarks so that teachers know exactly which words to address.
Each Appendix is divided into English language arts (Appendix B), math (Appendix C),
science (Appendix D), social studies (Appendix E) and health (Appendix F). Each standard is
also divided into their benchmarks. Under each benchmark is the chosen Tier Two and Tier
Three vocabulary. Additional vocabulary from books read aloud, words from curriculum or other
supplemental materials can also be added to the Tier Two and Tier Three as they fit with that
standard. Examples of the Personal Dictionary (Appendix I) and Personal Thesaurus (Appendix
H) are added into an Appendix as well Larry Bell (2012) (Appendix G) Twelve Powerful words.
The goal is that if students know the vocabulary in which they will be exposed within
context, students would learn valuable word attacking skills to make them better readers,
students would expand on their vocabulary and perform better on those standardized state
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assessments,. This curriculum guide was developed with the intention that it would expand upon
children’s daily vocabulary in a culturally responsive way as well as increase student
achievement.
Steps for Selecting Tier One, Tier Two and Tier Three Vocabulary
The first step in selecting Tier One, Two or Three vocabulary is to locate the state
standards. Each state is assigned state standards in a variety of subject areas. Minnesota has state
standards in English language arts, math, science, social studies and health. Each standard is then
further divided into benchmarks. The benchmarks for English language arts are literature,
informational text, foundational skills and writing. The benchmarks in math are number and
operation, algebra, geometry and measurement and then data analysis. The science benchmarks
are engineering, earth science, life science and physical science. Social studies also has four
benchmarks; history, geography, citizenship and government and economics. Health has eight
benchmarks; comprehend health concepts, influences, assessing information, interpersonal
communication, decision making, goal setting, self-management and advocacy.
The second step is, using the state standards, highlight Larry Bell’s Twelve Powerful
Words that students are guaranteed to encounter on standardized tests. The twelve words are:
analyze, compare, contrast, describe, evaluate, explain, formulate, infer, predict, summarize,
support and trace. Since these are words that are found across standards and can be used in
multiple context, these words will be considered Tier Two words and added into the Personal
Thesaurus.
The third step, once again using the state standards, is to identify tiered vocabulary.
Eliminate any Tier One vocabulary; words in which students are already familiar. Then identify
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the Tier Three vocabulary, this is any content specific academic language. These words will
later be added into the Personal Dictionary. What should be left is the Tier Two vocabulary,
these are words in which students have a general understanding, simply are missing the academic
term. Tier Two words will be added into the Personal Thesaurus.
The fourth step is to locate the Minnesota Test Specifications. Minnesota has test
specifications which provide specific vocabulary and concepts in which students will be assessed
on the state standardized test. There are test specification in English language arts (literature and
informational text), math (number and operation, algebra, geometry and measurement and data
analysis) and science (engineering, Earth science, life science, and physical science.) Add the
vocabulary from the test specifications to the Tier Three and then Tier Two lists.
The fifth step is to identify Tier Two and Tier Three vocabulary using the Minnesota
STEM Teacher Center (http://www.scimathmn.org/stemtc/frameworks). The Minnesota STEM
Teacher Center provides resources that meet each specific benchmark in math and science. For
math, the website provides vocabulary specifically to help students understand concepts in
number and operation, algebra, geometry and measurement, and data analysis. For science the
website provides vocabulary for engineering, Earth science, physical science and life science.
After locating the vocabulary, decide whether the vocabulary is Tier Three or Tier Two.
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The sixth step is to identify Tier Three and then Tier Two vocabulary using school
curriculum. All schools are provided with curriculum which typically provide vocabulary.
Teachers can integrate the vocabulary from the curriculum provided by the school or district.
Finally, identify Tier Three and then Tier Two vocabulary using any supplemental
materials.
How to Use the Personal Thesaurus within the Classroom
The Personal Thesaurus is a tool which can be used within whole group instruction, along
with small group or independent instruction. The first step is to identify the Tier Two vocabulary
using the Minnesota State standards, along with other supplemental materials and the schools’
curriculum. The next step is to then decide when the vocabulary will be implemented. The
selected vocabulary will then be added into the Personal Thesaurus. Vocabulary that arises
through organic conversation can also be added into the Personal Thesaurus. Whole group
instruction is when students add the preselected Tier Two vocabulary to the Personal Thesaurus.
The teacher incorporates activities which include the vocabulary word so that students are able to
see, use and understand the word within context. As a class, students brainstorm synonyms for
the preselected vocabulary word. Once a list has been created, students select the synonym which
they understand. The synonymous word is added to the top of the Personal Thesaurus under the
letter in which the word starts. The new academic word goes directly below the word chosen by
the student. The list of other synonyms goes below that. At the end of the list students write an
antonym for the word. Here is an example of a chosen Tier Two vocabulary word using the third
grade life science standards. The chosen word is habitat. A list of synonyms are home, locale,
environment, territory, habitation, surroundings. The antonym is unnatural.
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Table 1. Example of Personal Thesaurus
3.4.3.2.1 Give examples of likenesses between adults and offspring in plants and animals that
can be inherited or acquired.
For example: Collect samples or pictures that show similarities between adults and their young
offspring.
Tier Two Vocabulary
Tier Three Vocabulary
 Offspring
 Inherited trait
 Adapt
 Acquired trait
 Habitat
 Characteristics
 Function

Hh

Home
habitat
locale
environment
territory
habitation
surroundings
unnatural
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How to Use the Personal Dictionary within the Classroom
Both the Personal Dictionary and the Personal Thesaurus can be utilized within whole
group instruction as well as small group or independent instruction. The teacher selects the Tier
Three vocabulary using the Minnesota State standards, school or district curriculum and
supplemental materials. The teacher uses chosen Tier Three words to incorporate into instruction
and then after students have been exposed and have an understanding of the word, students add
that word to the Personal Dictionary. Just as the Personal Thesaurus, during whole group
instruction, students need to be exposed to the chosen vocabulary word within context. Activities
are incorporated in which students gain an understanding of the word.
While students are reading independently and come across a word that is unfamiliar,
students are able to write the unknown word in their Personal Dictionary. Students then use the
Scholastic Dictionary to find the technical definition, draw an illustration and make a personal
connection with the word. If students are unable to locate the word within a dictionary, or still
don’t have a good understanding of what the word means, students can use Google and/or the
teacher to gain better understanding. Once students have Tier Three vocabulary added into their
Personal Dictionary, student then incorporate those words into activities they do as word work.
Once students are able to use the words in their Personal Dictionary and Personal Thesaurus
within context; in speaking or writing, the child truly knows the meaning. An example of Tier
Three vocabulary word used in math is denominator. The technical definition is “the number
below the line of a common fraction” (Math in Focus, p. 117). A personal illustration would be
½ and a personal connection is “the denominator in ½ is two.”
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Conclusion
The goal of this standard-based third grade culturally responsive vocabulary guide is to
begin to close the racial achievement gap starting at the primary level between students of color
and white students. In order to do this, research on best practice for culturally responsive
teaching as well as culturally responsive literacy and vocabulary instruction was integrated. Tier
Two and Tier Three vocabulary were selected from the Minnesota State standards in English
language arts, math, science, social studies and health. Both the Personal Dictionary and
Personal Thesaurus are then used as tools to teach the selected vocabulary and build a bridge
between students’ home language and academic vocabulary. Both tools can be used to teach
vocabulary in addition to assessing vocabulary. Chapter five will entail reflection upon the
process, ways to deliver vocabulary instruction, limitations and implications and
recommendations for future implementation.
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CHAPTER FIVE
Conclusions

In education, our nation’s pupils reflect the rich diversity of our population. With that
comes a rich diversity in the way students’ best learn. Teachers need tools and resources to help
embrace the assets that diversity avails us. This resource guide provides a culturally responsive
guide to best select Tier One, Tier Two and Tier Three vocabulary which educators can adapt
and implement within their classrooms.
Chapter one described the story of how my interest in culturally responsive teaching
developed. Chapter two provided review of research regarding major literary elements of
culturally responsive teaching of vocabulary. In chapter three, the methods to develop the
resource guide, including information on setting and students, the curriculum development
process, and the reflection process during curriculum development are described. Chapter four
showcased the resource guide, which provided suggested Tier One, Tier Two, Tier Three
vocabulary to teach third graders based on the Minnesota State standards. Chapter five will
contain my reflection on the entire capstone process.
Capstone Reflection
My capstone projected commenced in the spring of 2016. Reflecting back, the capstone
project is similar to a scary rollercoaster ride. There are many ups, downs, times my head was
spinning, and at times, I couldn’t help but scream. Like a rollercoaster ride, many emotions were
evoked; anticipation, anxiety, relief and finally, achievement.
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In the beginning, I had difficulty narrowing down a topic. I wanted to do something that
incorporated spelling, literacy, and vocabulary. I started researching culturally responsive
literacy as well as culturally responsive vocabulary and quickly realized that I essentially could
write two separate capstones. While they both are interrelated, there is an abundance of
information within each topic of literacy and vocabulary. With the help of many peers, I was able
to narrow my topic down to culturally responsive vocabulary. After several months of research, I
narrowed my focus to culturally responsive teaching of vocabulary and developed the question
that would guide my research: “How do I create a culturally responsive vocabulary instruction
guide to deliver third grade vocabulary instruction to third graders?”
The many months of research were difficult, as I had a broad idea of what I wanted to do,
but wasn’t exactly sure. I had gone through enough research that I knew I wanted to develop
something that was going to be of assistance to not only myself, but other teachers as well. It had
to be adaptable in the sense that someone else could take ownership of the work and create
something similar to best fit their needs (i.e. standards, grade level, subjects) and how I was
going to create it. Vocabulary was the most concrete thing I could narrow in and focus on. Since
the school I am teaching at did not have a systematic way of looking at vocabulary, this was the
perfect opportunity for me to start that process.
The completion of the project was bittersweet, as this concluded my schooling experience
of twenty-six years. I started my educational career with two years of pre-school, then continued
my K-12 education. After graduation, I started my undergraduate which took me five years due
to double majoring. I went back to school to add an elementary license, which took me four
years. Finally, I enrolled for the Masters of Literacy in Education program which I have been in
for the past two years. My entire life has consisted of being a student, and this capstone is a final
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project. While I feel an amazing sense of accomplishment, I also feel as though I am losing a
piece of me.
Ways to deliver Vocabulary Instruction.
The goal for teachers is to help students improve understanding of academic text, teach them
how to pull words apart and put them together, define words informally and then practice them
in speech, and explain words in writing; only then will students have a chance at deeply
understanding words and their meanings. Kelley, Lesaux, Kieffer, & Faller (2010) offer a variety
of ways to deepen students understanding of words and their meanings.
The first is to start with a short piece of engaging text. “Short texts are easier to reread and
revisit, and work best to reduce the overwhelming feeling that [underperforming] readers have
when they approach a long piece of text” (Kelley, Lesaux, Kieffer & Fallen, p. 8). Accessible
and engaging magazines, articles, newspaper stories, letters and other short, appropriate level
texts that will not overwhelm reluctant readers. When students have a pieces of text that is
differentiated and at their level, students will be more likely to achieve success.
Less is more, so focus on depth over breadth. Limit the number of words taught, choose
high-utility academic words, and take twice as long to teach those words. The objective is to help
students attain the deep understanding the Beck and Mckeown (1991) described as “truly
knowing a word is a rich, decontextualized knowledge of each words’ meaning, including its
relationship to other words, and its extension to metaphorical use” (p. 19). Having students use a
dictionary to look up word definitions has been used for a long time, however many of the words
used in the dictionary are also unknown and inaccessible to students. Rather than relying solely
on the use a dictionary, students should be given multiple opportunities to see, hear, and use the
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word within context. As cited in Kelly, Lesaux, Kieffer and Faller (2010), “[Underperforming]
readers especially need lots of relevant examples and explanations that use familiar language, yet
dictionaries are organized with abbreviated definitions to conserve space and fit as many entries
as possible” (Feldman & Kinsella, 2005).
As a literacy teacher, my job is to do more than teach students effective strategies on how
to read and comprehend a text. For quality vocabulary instruction I need to include effective
strategies in both reading and writing in addition to offering meaningful and relevant experiences
for my children in their usage with vocabulary. This means getting to know my students on a
personal level, learning about their cultures, backgrounds and life experiences. Then, rather than
relying on the curriculum given, I need to find resources that students can relate to and see
themselves in. Instead of always using the curriculum to teach a vocabulary word, I need to rely
on the experiences of my children and relate the teaching of academic vocabulary to them.
Culturally responsive teaching is a step in helping teachers make that change. “Responsive
vocabulary teaching acknowledges that students have a comprehensive conceptual knowledge
base rooted in their culture, community, and life experiences that can be used to build academic
vocabulary” (Hollie, 2012). Students come to school with knowledge of words in which they
have associated meaning. As Dr. Sharroky Hollie would say, teachers need to “validate and
affirm” students language, and then use those words by showing students what those words
mean, look like and sound like in an academic setting.
Through further investigation and after having multiple observations with a culturally
responsive coach, I found that while Kelly, Lesaux, Kieffer and Faller (2010) and other
researchers offer wonderful suggestions for introducing students to vocabulary; through read
aloud, reading and writing and focusing on less; as a teacher, I can make my vocabulary
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instruction even more culturally relevant. I found that the best way to deliver the vocabulary
instruction is to first know exactly what vocabulary I am trying to teaching, and then look at
culturally responsive ways in which I can deliver that instruction. Through further research and
coaching on culturally responsive teaching, I learned there are countless ways I can make my
instruction culturally relevant through movement, call and response, my classroom management
strategies, read aloud, or transitions. All of these components I can incorporate in my teaching of
vocabulary to make it culturally relevant.
What exactly do I mean by this? Let me give you an example. For my last culturally
responsive coaching session, I did a lesson on teaching idioms as that was a vocabulary word I
identified throughout the process of this capstone. Just as the research showed, I was going to use
mentor text to introduce students to the vocabulary word, and I found many picture books which
contained idioms and asked the students to identify idioms found within the book. Students
would then use their personal dictionaries to define the word idiom and then use their
remembered idiom to add into the personal dictionary under personal connection and draw an
illustration of that idiom. While the lesson wasn’t bad, the coach pointed out many ways simple
ways in which I could intentionally make my teaching even more culturally relevant.
The first was to have students go home and ask their family members any idioms that
they remember hearing growing up or think of any idioms that they commonly use at home.
Students can then bring these back and share with the class which is bridging the home life with
the students’ school life. This would be a better personal connection to use within the personal
dictionary. The second suggestion to make my teaching more culturally relevant was really
knowing the make-up of who my students are and what they need, then providing that within the
instruction. I have an extremely active, vocal group of students. They need movement and
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frequent opportunities to speak. Rather than having the students sit and listen to me read a book
aloud, I could copy pages of the book that contained idioms, post them around the room and had
students do a picture walk (also a culturally responsive strategy) where they got into pairs,
walked around the room, read each picture and then discussed what they thought idioms were.
Students are creating their own meaning, and then I am there facilitating that learning and
helping correct any misconceptions they may have. It is also an opportunity for me as the teacher
to validate and affirm any correct responses (culturally responsive strategy) that I hear and share
that with the entire class. After hearing these many simple strategies and reflecting on the
process, I realized at the end, that I was missing the bigger picture. This leads me to limitations
and implications.
Limitations and Implications
While I originally thought that I had two broad topics of literacy and vocabulary, in the
end I realized I had a third, culturally responsive teaching. There is an abundance to learn and
research within culturally responsive teaching in general; management, literacy, vocabulary,
protocols, the philosophy behind it. Vocabulary is a component within culturally responsive
teaching and I feel as though I missed many prior components such as management and different
protocols for delivering instruction. If I were to do it all over again, I would start with identifying
culturally responsive protocols for classroom management and engagement. I would research the
specific protocols I can use to effectively engage students through movement and a variety of
activities while noting the protocols I can use to manage the behavior and transitions.
The goal in primarily using the state standards and state test specifications as the
methodology for selecting Tier One, Two and Three vocabulary was that this is the measure in
which students are tested and teachers are assessed by the state. The goal is that if students know
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the vocabulary in which they will be exposed, they would do better on those standardized state
assessments. As always, a limitation in teachers replicating the guide is time. It was very time
consuming to identify all of the vocabulary words, type up the standards, and then match the
vocabulary words to the standards. While I see this being extremely beneficial, teachers would
need to collaborate where they had a period of time to complete the project. Once completed, it’s
there and can be implemented year after year, it’s just the initial process of getting the guide
completed will take effort and time. The best suggestion would to have a team divide and
conquer the project. Ideally, five people would help per grade level. One person identify
vocabulary in Language Arts, another Math, Science, Social studies and finally, someone could
identify Tier One, Two and Three vocabulary for health.
As previously stated, curriculum guide was developed to expand upon children’s
vocabulary as well as the intention that it would increase student achievement. Since the
vocabulary guide was only created and not tested, the question remains is it effective? Not
knowing whether the selection of vocabulary words and use of the Personal Dictionary and
Personal Thesaurus is effective is a limitation in the capstone project.
Recommendations for Future Implementation
I would love to start using the selected Tier One, Two and Three vocabulary from the
beginning of the year. Next school year, I will implement the vocabulary guide throughout the
entire year. I am curious to see which vocabulary activities work best to teach and reinforce each
set of words. Now that the vocabulary guide has been created, is it effective? Since the majority
of the vocabulary words chosen are selected from the state standards, the goal would be that
students perform better on the standardized tests. I am interested to see if using the standard
selected vocabulary makes a difference in their scores.
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I would also like to see if the use of both the Personal Dictionary and Personal Thesaurus
have an effect on student learning and achievement. As a teacher who provides a lot of
differentiated instruction in order to meet the students where they are at, most of my students
literacy block is either independently reading, writing, listening to reading or word work.
Students also have the option to read with a partner. I have found that incorporating both the
personal dictionary and personal thesaurus is an easy, effective tool to enhance my students’
learning. While students are reading independently and they come across a word that is
unfamiliar to them, they are able to write it in their Personal Dictionary, then go to the Scholastic
Dictionary, find the definition and draw an illustration and make a personal connection. Students
then can use those words into activities they do as word work. If students are working with a
partner and the partner does not know the word, it is a great opportunity for the student to teach
the word. This can be a formative assessment on whether the child truly knows the meaning or
not.
How can teachers effectively use this capstone? I recommend ways teachers can expand
and develop the guide to fit the needs of their classroom. I also suggest that teachers invest effort
in developing their own cultural awareness prior to implementing this vocabulary resource guide.
Becoming a culturally responsive teacher isn’t about becoming an expert on everyone’s culture.
Rather, it is about developing the awareness that culture influences each person’s perspectives
and use of vocabulary. When we realize how culture shapes our attitudes and beliefs, we can
better understand the different perspectives of others. When we pass this knowledge on to our
students through intentional lesson planning on teaching of vocabulary, we create the possibility
of a more respectful and academically successful classroom.
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Conclusion
This chapter summarized my capstone experience, beginning with the courage to
question and explore a field of study that was new to me. I sought a way to foster cultural
awareness and respect for diversity among students, leading to my question: “How do I create a
culturally responsive vocabulary instruction guide to deliver third grade vocabulary instruction
to third graders?” Next, I discussed how I how I used information from my literature review to
mold my resource guide so it would model culturally responsive teaching methods for selecting
Tier One, Two and Tier Three vocabulary. Finally, I considered potential limitations to
implementing the guide and offered recommendations on how to minimize those limitations.
After spending the last school year researching culturally responsive teaching and
vocabulary instruction, I feel passionate about the significance of this pedagogy. In an age of
teaching to the test, I believe that the concept of cultural awareness needs to be at the forefront of
personal delveopmpent training and the subject of ongoing conversation among teachers in order
to juxtapose the home life and school life of our students. America today is filled with people
from different cultures, customs, beliefs, religions and backgrounds. Our classrooms reflect that
diversity and teachers should use their varying backgrounds to facilitate students’ learning. I
believe that culturally responsive teaching of vocabulary can bridge the gap between a student’s
home language and the academic language students need in order to be successful in today’s
schools.
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APPENDIX A
STEPS FOR SELECTING TIER TWO AND THREE VOCABULARY
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Steps for Selecting Tier One, Tier Two and Tier Three Vocabulary

1. Locate state standards
a. Language Arts
i. Literature
ii. Informational
iii. Writing
b. Math
i. Number and Operation
ii. Algebra
iii. Geometry and Measurement
iv. Data Analysis
c. Science
i. Engineering
ii. Earth Science
iii. Life Science
iv. Physical Science
d. Social Studies
i. History
ii. Geography
iii. Citizenship and Government
iv. Economics
e. Health
i. Comprehend Concepts
ii. Influences
iii. Assessing Information
iv. Interpersonal Communication
v. Decision Making
vi. Goal Setting
vii. Self-Management
viii. Advocacy
2. Highlight Larry Bell’s Twelve Powerful Words across the state standards
a. Analyze
i. Predict
b. Compare
j. Summarize
c. Contrast
k. Support
d. Describe
l. Trace
e. Evaluate
f. Explain
g. Formulate
h. Infer
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3. Identify Tier Three and then Tier Two vocabulary within each state standard
4. Locate the Minnesota Test Specifications
a. Language Arts
i. Literature
ii. Informational
b. Math
i. Number and Operation
ii. Algebra
iii. Geometry and Measurement
iv. Data Analysis
c. Science
i. Engineering
ii. Earth Science
iii. Life Science
iv. Physical Science
5. Identify Tier Three and then Tier Two vocabulary using the Minnesota Test
Specifications
6. Identify Tier Two and Tier Three vocabulary using the Minnesota STEM Teacher Center
http://www.scimathmn.org/stemtc/frameworks
a. Math
i. Number and Operation
ii. Algebra
iii. Geometry and Measurement
iv. Data Analysis
b. Science
i. Engineering
ii. Earth Science
iii. Life Science
iv. Physical Science
7. Identify Tier Three and then Tier Two vocabulary using school curriculum
8. Identify Tier Three and then Tier Two vocabulary using supplemental materials

56

APPENDIX B
ENGLISH LANGUAGE ARTS STANDARDS
WITH TIER TWO AND TIER THREE VOCABULARY
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English Language Arts standards are put into place so that all students have access to high
quality content and instruction. English Language Arts has been divided among four
benchmarks: Literature, Informational Text, Foundational Skills and Writing. Tier One, Tier
Two and Tier Three vocabulary are selected from each benchmark within the state standard
English Language Arts Standards with Tier Two and Three Vocabulary
Literature
3.1.1.1 Ask and answer question to demonstrate understanding of a text, referring explicitly to
the text as the basis for answers.












Tier Two Vocabulary
Text evidence
Explicitly stated
Inference
Generalization
Predictions
Drawing conclusions
Fact
Opinion
Relevant details
Cause/effect
Compare/contrast

Tier Three Vocabulary

3.1.2.2 Recount Stories, including fables, folktales, and myths from diverse cultures;
determine the central message, lesson or moral and explain how it is conveyed through key
details in the text.














Tier Two Vocabulary
Recount
Central message
Main idea
Central theme
Authors message
Lesson
Moral
Explain
Key details
Relevant
Specific
Summarize
Paraphrase





Tier Three Vocabulary
Fables
Folk tales
Myths
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3.1.3.3 Describe characters in a story (e.g. their traits, motivations, or feelings) and explain
how their actions contribute to the sequence of events.
Tier Two Vocabulary
Tier Three Vocabulary
 Describe
 Dialogue
 Characters
 Traits
 Motivations
 Feelings
 Sequence
 Characterization
 Intentions
 Emotions
 Mood
3.1.4.4 Determine the meaning of words and phrases as they are use in a text, distinguish
literal from nonliteral language, including figurative language such as similes.










Tier Two Vocabulary
Determine
Literal
Nonliteral
Figurative language
Tone
Context clue
Antonyms
Synonyms
Multiple meaning words









Tier Three Vocabulary
Similes
Personification
Hyperbole
Homonym
Homophone
Metaphors
Idiom

3.1.5.5 Refer to parts of stories, dramas, and poems when writing or speaking about a text,
using terms such as chapter, scene, and stanza; describe how each successive part builds on
earlier sections.










Tier Two Vocabulary
Dramas
Chapter
Scene
Describe
Paragraph
Verse
Act
Plot
Setting










Tier Three Vocabulary
Syllabication
Alliteration
Assonance
Consonance
Rhythm
Meter
Rhyme
Stanza
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3.1.6.6 Distinguish their own points of view from that of the narrator or those of the
characters.
Tier Two Vocabulary
Tier Three Vocabulary
 Point of View
 Narrator
 Perspective
 First person
 Second person
 Third person
3.1.7.7 Explain how specific aspects of a text’s illustrations contribute to what is conveyed by
the words in a story (e.g. create mood, emphasize aspects of character or setting).
Tier Two Vocabulary
Tier Three Vocabulary
 Explain
 mood
3.1.9.9 Compare and Contrast the themes, settings, and plots of stories written by the same
author about the same or similar characters (e.g. in books from a series).
Tier Two Vocabulary
Tier Three Vocabulary
 Compare
 Contrast
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English Language Arts Standards with Tier Two and Three Vocabulary
Informational Text
3.2.1.1 Ask and answer questions to demonstrate understanding for a text, referring explicitly
to the text as the basis for the answer.
Tier Two Vocabulary
Tier Three Vocabulary
 Refer
 Text evidence
 Explicitly stated
3.2.2.2 Determine the main idea of a text; recount the key details and explain how they support
the main idea
Tier Two Vocabulary
Tier Three Vocabulary
 Main idea
 Recount
 Explain
 Support
 Supporting details
3.2.3.3 Describe the relationship between a series of historical events, scientific ideas or
concepts, or steps in technical procedures in a text, using language that pertains to time,
sequence and cause/effect.
Tier Two Vocabulary
Tier Three Vocabulary
 Describe
 Memoir
 Relationship
 Historical events
 Scientific ideas
 Concepts
 Technical procedures
 Sequence
 Cause/effect
 Perceptions
 Theories
 Procedures
 Directions
 Instructions
3.2.4.4 Determine the meaning of general academic and domain-specific words and phrases in
a text relevant to a grade 3 topic or subject area
Tier Two Vocabulary
Tier Three Vocabulary
 Determine
 Affix
 Prefix
 Suffix
 Root
 Dictionary
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3.2.5.5 Use text features and search tools (e.g. key words, sidebars, hyperlinks) to locate
information relevant to a given topic efficiently.
Tier Two Vocabulary
Tier Three Vocabulary
 Text feature
 Illustrations
 Key words
 Sidebar
 Hyperlink
 Title page
 Table of contents
 Index
 Glossary
 Headings
 Subheadings
 Photographs
 Captions
 Diagrams
 Labels
 Text box
 Maps charts
 Graphs
 Tables
3.2.6.6 Distinguish their own point of view from that of the author of a text.
Tier Two Vocabulary
Tier Three Vocabulary
 Distinguish
 Point of view
 Authors purpose
 Persuade
 Entertain
 Inform
3.2.7.7 Use information gained from illustrations (e.g. maps, photographs) and the words in a
text to demonstrate understanding of a text (e.g. where, when why, and how) key events
occurred.
Tier Two Vocabulary
Tier Three Vocabulary

 Illustrations
3.2.8.8 Describe the logical connection between particular sentences and paragraphs in a text
(e.g. comparison, cause-effect, first/second/third in a sequence)
Tier Two Vocabulary
Tier Three Vocabulary
 Describe
 Probability
 Logicality
 Accuracy
 Relevance
 Sufficiency
 Evidence
 Credibility
 Adequacy
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3.2.9.9 Compare and contrast the most important points and key details presented in two texts
on the same topic.
Tier Two Vocabulary
Tier Three Vocabulary
 Compare
 Contrast
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English Language Arts Standards with Tier Two and Three Vocabulary
Foundational Skills
3.3.0.3 Know and apply grade-level phonics and word analysis skills in decoding words
a) Identify and know the meaning of the most common prefixes and derivational suffixes
b) Decode words with common Latin suffixes
c) Decode multisyllable words
d) Read grade-appropriate irregularly spelled words, including high-frequency words






Tier Two Vocabulary
Identify
Prefix
Derivational suffixes
Latin suffixes
Multisullable words

Tier Three Vocabulary

3.3.0.4 Read with sufficient accuracy and fluency to support comprehension.
a) Read grade-level text with purpose and understanding
b) Read grade-level rose and poetry orally with accuracy, appropriate rate, and expression
on successive readings.
c) Use context to confirm or self-correct word recognition and understanding, rereading
as necessary.




Tier Two Vocabulary
Accuracy
Fluency
Comprehension

Tier Three Vocabulary
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English Language Arts Standards with Tier Two and Three Vocabulary
Writing
3.6.1.1 Write opinion pieces on topics or texts, supporting a point of view with reasons.
a) Introduce the topic or text they are writing about, state an opinion, and create an
organizational structure that lists reasons.
b) Provide reasons that support the opinion
c) Use linking words and phrases (e.g. because, therefore, since, for example) to connect
opinion and reasons.
d) Provide a concluding statement or section.









Tier Two Vocabulary
Introduction
Opinion
Reason
Explanation
Therefore
Since
For example
Conclusion

Tier Three Vocabulary

3.6.2.2 Write informative/explanatory texts to examine a topic and convey ideas and
information clearly.
a) Introduce a topic and group related information together, include illustrations when
useful to aiding comprehension
b) Develop the topic with facts, definitions, and details.
c) Use linking words and phrases (e.g. also, another, and more, but) to connect ideas
within categories of information.
d) Provide a concluding statement or section.












Tier Two Vocabulary
Informative
Explanatory
Convey
Introduction
Facts
Definitions
Details
Also
Another
Linking words
Conclusion

Tier Three Vocabulary
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3.6.3.3 Write narratives and other creative texts to develop real or imagined experiences or
events using effective technique, descriptive details, and clear event sequences.
a) Establish a situation and introduce a narrator and/or characters; organize an event
sequence that unfolds naturally.
b) Use dialogue and descriptions of actions, thoughts, and feelings to develop experiences
and events or show the response of characters to situations.
c) Use temporal words and phrases to signal event order.
d) Provide a sense of closure.
Tier Two Vocabulary
Tier Three Vocabulary
 Narrative
 Real experiences
 Imagined experiences
 Descriptive detail
 Sequences
 Narrator
 Dialogue
 Feelings
 Closure
3.6.5.5 With guidance and support from peers and adults, use a writing process to develop and
strengthen writing as needed by planning, drafting, revising and editing.
Tier Two Vocabulary
Tier Three Vocabulary
 Planning
 Drafting
 Revising
 Editing
3.6.6.6 With guidance and support from adults, use technology to produce and publish writing
(using keyboarding skills) as well as to interact and collaborate with others.
Tier Two Vocabulary
Tier Three Vocabulary
 Publish
 Technology
3.6.7.7 Conduct short research projects that build knowledge about a topic
Tier Two Vocabulary
Tier Three Vocabulary
 Conduct
 Research
 Knowledge
3.6.8.8 Recall Information from experiences or gather information from print and digital
sources; take brief notes on sources and sort evidence into provided categories.
Tier Two Vocabulary
Tier Three Vocabulary
 Recall
 Experiences
 Digital sources
 Evidence
 Categories
66

3.6.10.10 Write routinely over extended time frames (time for research, reflection, and
revision) and shorter time frames (a single sitting or a day or two) for a range of discipline
specific tasks, purposes, and audiences.
Tier Two Vocabulary
Tier Three Vocabulary







Research
Reflection
Revision
Task
Purpose
Audience
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APPENDIX C
MATH STANDARDS WITH TIER TWO AND TIER THREE VOCABULARY
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Math standards are put into place so that all students have access to high quality content and
instruction. The Math standards has been divided among four benchmarks: Number and
Operation, Algebra, Geometry and Measurement and Data Analysis. Tier One, Tier Two and
Tier Three vocabulary are selected from each benchmark within the state standard
Math Standards with Tier Two and Three Vocabulary
Number and Operation
3.1.1.1 Read, write and represent whole numbers up to 100,000. Representations may include
numerals, expressions with operations, words, pictures, number lines, and manipulatives such
as bundles of sticks and base 10 blocks.
Tier Two Vocabulary
Tier Three Vocabulary
 Compare
 Digits
 Value
 Plot
 Locate
 Point
3.1.1.2 Use place value to describe whole numbers between 1000 and 100,000 in terms of ten
thousands, thousands, hundreds, tens and ones.
For example: Writing 54,873 is a shorter way of writing the following sums:
5 ten thousands + 4 thousands + 8 hundreds + 7 tens + 3 ones
54 thousands + 8 hundreds + 7 tens + 3 ones.
Tier Two Vocabulary
Tier Three Vocabulary
 Compare
 Expanded form
 Equal
 Ten thousand
 Thousands
 Hundreds
 Tens
 Ones
3.1.1.3 Find 10,000 more or 10,000 less than a given five-digit number. Find 1000 more or
1000 less than a given four- or five-digit. Find 100 more or 100 less than a given four- or fivedigit number.
Tier Two Vocabulary
Tier Three Vocabulary
 Compare
 Fewer
 Greater
 More
 Less
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3.1.1.4 Round numbers to the nearest 10,000, 1000, 100 and 10. Round up and round down to
estimate sums and differences.
For example: 8726 rounded to the nearest 1000 is 9000, rounded to the nearest 100 is 8700,
and rounded to the nearest 10 is 8730.
Another example: 473 – 291 is between 400 – 300 and 500 – 200, or between 100 and 300.
Tier Two Vocabulary
Tier Three Vocabulary
 Compare
 Estimate
 Round
 Nearest
 Closest
3.1.1.5 Compare and order whole numbers up to 100,000.
Tier Two Vocabulary
Tier Three Vocabulary
 Compare
 Greater than
 Less than
 Least
 Greatest
 Order
 Value
3.1.2.1 Add and subtract multi-digit numbers, using efficient and generalizable procedures
based on knowledge of place value, including standard algorithms.
Tier Two Vocabulary
Tier Three Vocabulary
 Add
 Addition
 Subtract
 Subtraction
 Addends
 Sum
 Difference
 Result
3.1.2.2 Use addition and subtraction to solve real-world and mathematical problems involving
whole numbers. Use various strategies, including the relationship between addition and
subtraction, the use of technology, and the context of the problem to assess the reasonableness
of results.
Tier Two Vocabulary
Tier Three Vocabulary
 Add
 Addition
 Subtract
 Subtraction
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3.1.2.3 Represent multiplication facts by using a variety of approaches, such as repeated
addition, equal-sized groups, arrays, area models, equal jumps on a number line and skip
counting. Represent division facts by using a variety of approaches, such as repeated
subtraction, equal sharing and forming equal groups. Recognize the relationship between
multiplication and division.
Tier Two Vocabulary
Tier Three Vocabulary
 Add
 Array
 Addition
 Area model
 Subtract
 Number line
 Subtraction
 Factor
 Multiply
 Dividend
 Multiplication
 Product
 Divide
 Division
 Multiple
3.1.2.4
Solve real-world and mathematical problems involving multiplication and division, including
both "how many in each group" and "how many groups" division problems.
For example: You have 27 people and 9 tables. If each table seats the same number of people,
how many people will you put at each table?
Another example: If you have 27 people and tables that will hold 9 people, how many tables
will you need?
Tier Two Vocabulary
Tier Three Vocabulary
 Add
 Addition
 Subtract
 Subtraction
 Multiply
 Multiplication
 Divide
 Division
3.1.2.5
Use strategies and algorithms based on knowledge of place value, equality and properties of
addition and multiplication to multiply a two- or three-digit number by a one-digit number.
Strategies may include mental strategies, partial products, the standard algorithm, and the
commutative, associative, and distributive properties.
For example: 9 × 26 = 9 × (20 + 6) = 9 × 20 + 9 × 6 = 180 + 54 = 234.
Tier Two Vocabulary
Tier Three Vocabulary
 Add, Addition
 Communicative property
 Subtract, Subtraction
 Associative property
 Multiply, Multiplication
 Distributive property
 Divide, Division
 Product
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3.1.3.1 Read and write fractions with words and symbols. Recognize that fractions can be used
to represent parts of a whole, parts of a set, points on a number line, or distances on a number
line.
For example: Parts of a shape (3/4 of a pie), parts of a set (3 out of 4 people), and
measurements (3/4 of an inch).
Tier Two Vocabulary
Tier Three Vocabulary
 Fractions
 Denominator
 Plot
 Numerator
 Locate
 Point
3.1.3.2 Understand that the size of a fractional part is relative to the size of the whole.
For example: One-half of a small pizza is smaller than one-half of a large pizza, but both
represent one-half.
Tier Two Vocabulary
Tier Three Vocabulary
 Fractions
 Fractional Part
3.1.3.3 Order and compare unit fractions and fractions with like denominators by using models
and an understanding of the concept of numerator and denominator.
Tier Two Vocabulary
Tier Three Vocabulary
 Fractions
 Denominator
 Compare
 Numerator
 Equal
 Least
 Greatest
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Math Standards with Tier Two and Three Vocabulary
Algebra
3.2.1.1 Create, describe, and apply single-operation input-output rules involving addition,
subtraction and multiplication to solve problems in various contexts.
For example: Describe the relationship between number of chairs and number of legs by the
rule that the number of legs is four times the number of chairs.
Tier Two Vocabulary
Tier Three Vocabulary
 Describe
 Input-Output
 Equation
 Addition
 Number sentence
 Subtraction
 Multiplication
 Division
 Value
 Represent
3.2.2.1 Understand how to interpret number sentences involving multiplication and division
basic facts and unknowns. Create real-world situations to represent number sentences.
For example: The number sentence 8 × m = 24 could be represented by the question "How
much did each ticket to a play cost if 8 tickets totaled $24?"
Tier Two Vocabulary
Tier Three Vocabulary
 Multiplication
 Number sentence
 Division
3.2.2.2 Use multiplication and division basic facts to represent a given problem situation using
a number sentence. Use number sense and multiplication and division basic facts to find
values for the unknowns that make the number sentences true.
For example: Find values of the unknowns that make each number sentence true
6=p÷9
24 = a × b
5 × 8 = 4 × t.
Another example: How many math teams are competing if there is a total of 45 students with 5
students on each team? This situation can be represented by 5 × n = 45 or 45/5 = n or 45/n = 5.
Tier Two Vocabulary
Tier Three Vocabulary
 Multiplication
 Number sentence
 Division
 Unknown
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Math Standards with Tier Two and Three Vocabulary
Geometry and Measurement
3.3.1.1 Identify parallel and perpendicular lines in various contexts, and use them to describe
and create geometric shapes, such as right triangles, rectangles, parallelograms and trapezoids.
Tier Two Vocabulary
Tier Three Vocabulary
 Describe
 Parallelogram
 Trapezoid
 Identify
 Rhombus
 Geometric shape
 Right angle
 Triangle
 Right triangle
 Rectangle
 Parallel
 Square
 Perpendicular
 Figure
3.3.1.2 Sketch polygons with a given number of sides or vertices (corners), such as pentagons,
hexagons and octagons.
Tier Two Vocabulary
Tier Three Vocabulary
 Describe
 Polygons
 Vertices (corners)
 Pentagon
 Angles
 Hexagon
 Figures
 Octagon
3.3.2.1 Use half units when measuring distances.
For example: Measure a person's height to the nearest half inch.
Tier Two Vocabulary
Tier Three Vocabulary
 Half an inch
 Perimeter
3.3.2.2 Find the perimeter of a polygon by adding the lengths of the sides.
Tier Two Vocabulary
Tier Three Vocabulary
 Length
 Perimeter
 Sides
 Polygon
 Width
 Inches
 Feet
 Yards
 Meters
 Centimeters
3.3.2.3 Measure distances around objects.
For example: Measure the distance around a classroom, or measure a person's wrist size.
Tier Two Vocabulary
Tier Three Vocabulary
 Tool
 Perimeter
 Yardstick
 Meter stick
 Tape measure
 Ruler
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3.3.3.1 Tell time to the minute, using digital and analog clocks. Determine elapsed time to the
minute.
For example: Your trip began at 9:50 a.m. and ended at 3:10 p.m. How long were you
traveling?
Tier Two Vocabulary
Tier Three Vocabulary
 Elapsed (time)
 a.m.
 p.m.
3.3.3.2 Know relationships among units of time.
For example: Know the number of minutes in an hour, days in a week and months in a year.
Tier Two Vocabulary
Tier Three Vocabulary
 unit
3.3.3.3 Make change up to one dollar in several different ways, including with as few coins as
possible.
For example: A chocolate bar costs $1.84. You pay for it with $2. Give two possible ways to
make change.
Tier Two Vocabulary
Tier Three Vocabulary
 greatest
 penny
 fewest
 nickel
 least
 dime
 most
 quarter
 value
3.3.3.4 Use an analog thermometer to determine temperature to the nearest degree in
Fahrenheit and Celsius.
For example: Read the temperature in a room with a thermometer that has both Fahrenheit and
Celsius scales. Use the thermometer to compare Celsius and Fahrenheit readings.
Tier Two Vocabulary
Tier Three Vocabulary
 Temperature
 Celsius
 Degree
 Fahrenheit
 Increase
 Thermometer
 Decrease
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Math Standards with Tier Two and Three Vocabulary
Data Analysis
3.4.1.1 Collect, display and interpret data using frequency tables, bar graphs, picture graphs
and number line plots having a variety of scales. Use appropriate titles, labels and units.
Tier Two Vocabulary
Tier Three Vocabulary
 data
 frequency tables
 titles
 bar graph
 labels
 picture (pictorial) graph
 units
 pictograph
 table
 key
 represent
 tally chat
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APPENDIX D
SCIENCE STANDARDS WITH TIER TWO AND TIER THREE VOCABULARY

77

Science standards are put into place so that all students have access to high quality content and
instruction. The Science standards have been divided among four benchmarks: Engineering,
Earth Science, Physical Science, and Life Science. Tier One, Tier Two and Tier Three
vocabulary are selected from each benchmark within the state standard
Science Standards with Tier Two and Three Vocabulary
The Nature of Science and Engineering
3.1.1.1.1 Provide evidence to support claims other than saying “Everyone knows that,” or “I just
know,” and question such reasons when given by others.
Tier Two Vocabulary
Tier Three Vocabulary
 Support
 Fact
 Opinion
3.1.1.2.1 Generate questions that can be answered when scientific knowledge is combined
with knowledge gained from one's own observations or investigations.
For example: Investigate the sounds produced by striking various objects.
Tier Two Vocabulary
Tier Three Vocabulary
 Observations
 Experimental question
 Investigations
 Investigable question
 Testable question
3.1.1.2.2 Recognize that when a science investigation is done the way it was done before, even
in a different place, a similar result is expected.
Tier Two Vocabulary
Tier Three Vocabulary
 Similar
3.1.1.2.3 Maintain a record of observations, procedures and explanations, being careful to
distinguish between actual observations and ideas about what was observed.
For example: Make a chart comparing observations about the structures of plants and animals.
Tier Two Vocabulary
Tier Three Vocabulary
 Explanation
3.1.1.2.4 Construct reasonable explanations based on evidence collected from observations or
experiments.
Tier Two Vocabulary
Tier Three Vocabulary
 Explanation
3.1.3.2.1 Understand that everybody can use evidence to learn about the natural world, identify
patterns in nature, and develop tools.
For example: Ojibwe and Dakota knowledge and use of patterns in the stars to predict and
plan.
Tier Two Vocabulary
Tier Three Vocabulary
 Identify
 Evidence
 Predict
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3.1.3.2.2 Recognize that the practice of science and/or engineering involves many different
kinds of work and engages men and women of all ages and backgrounds.
Tier Two Vocabulary
Tier Three Vocabulary
 Engineering
3.1.3.4.1 Use tools, including rulers, thermometers, magnifiers and simple balances, to
improve observations and keep a record of the observations made.
Tier Two Vocabulary
Tier Three Vocabulary
 Kilo Simple balances
 Centi Graduated cylinders
 Milli Rain gauges
 Rulers
 Binoculars
 Thermometers
 Telescope
 Magnifiers
 Timers
 Lenses
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Science Standards with Tier Two and Three Vocabulary
Physical Science
3.2.3.1.1 Explain the relationship between the pitch of a sound, the rate of vibration of the
source and factors that affect pitch. For example: Changing the length of a string that is
plucked changes the pitch.
Tier Two Vocabulary
Tier Three Vocabulary
 Explain
 Energy
 Rate
 Energy conversion
 Pitch
 Vibration
 Amplify
 Sound discrimination
 Convert
 sound source
 Instrument
 Property
 Tension
 tune
 volume
3.2.3.1.2 Explain how shadows form and can change in various ways.
Tier Two Vocabulary
Tier Three Vocabulary
 Explain
 Shadows
3.2.3.1.3 Describe how light travels in a straight line until it is absorbed, redirected, reflected or
allowed to pass through an object.
For example: Use a flashlight, mirrors and water to demonstrate reflection and bending of
light.
Tier Two Vocabulary
Tier Three Vocabulary
 Describe
 Absorbed
 Redirected
 Reflected
 Reflection
 Prism
 Light source
 Light wave
 Light rays
 Refraction
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Science Standards with Tier Two and Three Vocabulary
Earth Science
3.3.3.1.1 Observe and describe the daily and seasonal changes in the position of the sun and
compare observations.
Tier One Vocabulary
Tier Two Vocabulary
Tier Three Vocabulary















Spring
Summer
Winter
Fall
Day
Night
Sun
Star
Sun
Solar system
Season
Sunlight
Sunrise
Sunset










Describe
Predictable
Satellite
Shadow
Telescope
Orbit
Cycle
Observation

3.3.3.1.2 Recognize the pattern of apparent changes in the moon's shape and position.
Tier One Vocabulary
Tier Two Vocabulary
Tier Three Vocabulary
 Moon
 Position
 Shape
 Recognize
3.3.3.2.1 Demonstrate how a large light source at a great distance looks like a small light that is
much closer.
For example: Car headlights at a distance look small compared to when they are close.
Tier Two Vocabulary
Tier Three Vocabulary
 Demonstrate
 Light source
3.3.3.2.2 Recognize that the Earth is one of several planets that orbit the sun, and that the
moon orbits the Earth.
Tier One Vocabulary
Tier Two Vocabulary
Tier Three Vocabulary
 Planet
 Axis
 Astronomer
 Day
 Telescope
 Night
 Orbit
 Sun
 Cycle
 Star
 Observation
 Sun
 Solar system
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Science Standards with Tier Two and Three Vocabulary
Life Science
3.4.1.1.1 Compare how the different structures of plants and animals serve various functions of
growth, survival and reproduction.
For example: Skeletons in animals and stems in plants provide strength and stability.
Tier One Vocabulary
Tier Two Vocabulary
Tier Three Vocabulary
 Stems
 Compare
 Appendages
 Roots
 Structures
Wings
 Leaves
 Functions
Fins
 Flower
 Growth
Arms
 Fruit
 Survival
Legs
 Seed
 Reproduction
 Needles
 Stability
 Observable
 Extinct
characteristics
 Environment
Skin
 Habit
Fur
 Predator
Hair
 Prey
Scales
 Parasite
Feathers
 Nutrient
 Organism
 Traits
 Features
3.4.1.1.2 Identify common groups of plants and animals using observable physical
characteristics, structures and behaviors.
For example: Sort animals into groups such as mammals and amphibians based on physical
characteristics. Another example: Sort and identify common Minnesota trees based on
leaf/needle characteristics.
Tier Two Vocabulary
Tier Three Vocabulary
 Identify
 Mammals
 Observable
 Amphibians
 Characteristics
 Physical characteristics
 Structures
 Observable characteristics
Coloration

Body Covering
Size
Strength
Feeding behavior
Migration
Nesting
Roots
Stems
Leaves/Needles/Scales
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3.4.3.2.1 Give examples of likenesses between adults and offspring in plants and animals that
can be inherited or acquired.
For example: Collect samples or pictures that show similarities between adults and their young
offspring.
Tier Two Vocabulary
Tier Three Vocabulary
 Offspring
 Inherited trait
 Adapt
 Acquired trait
 Habitat
 Characteristics
 Function
3.4.3.2.2 Give examples of differences among individuals that can sometimes give an
individual an advantage in survival and reproduction.
Tier Two Vocabulary
Tier Three Vocabulary
 Advantage
 Reproduction
 Reproduce
 Population
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APPENDIX E
SOCIAL STUDIES STANDARDS WITH TIER TWO AND TIER THREE VOCABULARY

84

Social Studies standards are put into place so that all students have access to high quality content
and instruction. The Social Studies standards have been divided among four benchmarks:
Citizenship and Government, History, Geography and Economics. Tier One, Tier Two and Tier
Three vocabulary are selected from each benchmark within the state standard
Social Studies Standards with Tier Two and Three Vocabulary
Citizenship and Government
3.1.1.1.1 Identify ways people make a difference in the civic life of their communities, state,
nation, or world by working as individuals or groups to address a specific problem or need.
(For example: ways to make a difference – pick up trash in a park, vote, make a class decision,
write a letter, make phone calls, create an advertisement or web page, attend a meeting.)
Tier Two Vocabulary
Tier Three Vocabulary
 Identify
 Civic life
 Communities
 State
 Nation
 Advocate
 Advocacy
3.1.2.3.1 Explain the importance of civic discourse (including speaking, listening, voting, and
respecting diverse viewpoints) and the principles of majority rule and minority rights.
(For example: Majority rule and minority rights can be demonstrated through a class vote on a
class snack when two students have peanut allergies.)
Tier Two Vocabulary
Tier Three Vocabulary
 Explain
 Civic discourse
 Diverse
 Majority rule
 Minority
 Right
 Privilege
3.1.4.7.1 Describe the importance of the services provided by the government; explain that
they are funded through taxes and fees.
(For example: Services – schools, parks, garbage, and recycling (pick-up), street lightening,
police protection, roads (plowing and maintenance), interstate waterway navigation, postal
service.
Tier Two Vocabulary
Tier Three Vocabulary
 Describe
 Explain
 Government
 Taxes
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3.1.4.7.2 Identify the three branches of government (executive, legislative, and judicial) and
their primary functions.
(For example: Primary functions – legislative branch makes laws, executive branch carries out
laws, judicial branch decides if laws are broken)
Tier Two Vocabulary
Tier Three Vocabulary
 Identify
 Executive
 Legislative
 Judicial
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Social Studies Standards with Tier Two and Three Vocabulary
Economics
3.2.1.1.1 Identify possible short and long term consequences (cost and benefits) of different
choices.
(For examples: choices might relate to personal spending or government spending)
Tier Two Vocabulary
Tier Three Vocabulary
 Identify
3.2.2.2.1 Describe income as the money earned from selling resources and expenditure as the
money used to buy goods and services. (For example: Income – a student being paid a $4
allowance for doing chores, a student’s parent being paid money for working at his or her job.
Expenditures – a student spending $3 for a sandwich, a student’s parent spending $20 for
gasoline.)
Tier Two Vocabulary
Tier Three Vocabulary
 Describe
 Income
 Goods
 Expenditures
 Services
3.2.3.5.1 Explain that producing any good or service requires resources; describe the resources
needed to produce a specific good or service; explain why it is not possible to produce an
unlimited amount of good or service.
(For example: contemporary examples – producing bread requires wheat (natural resource), an
oven (capital resource), a baker (human resource), producing a haircut requires clippers
(capital resource) a barber (human resource). Historical examples – building a pyramid
requires bricks made from mud and straw (natural resource), carts (capital resource), and
workers (human resource); making a dugout canoe requires tress (natural resource), an axe
(capital resource) and a skilled worker (human resource).
Tier Two Vocabulary
Tier Three Vocabulary
 Explain
 Natural resources
 Goods
 Capital resources
 Services
 Human resources
 Describe
3.2.3.5.2 Explain that consumers have two roles – as sellers of resources and buyers of goods
and services; explain that producers have two roles – as sellers of goods and services and
buyers of resources.
(For example: consumers – parents work (sell their human resource services) so they can buy
food, gasoline, electricity. Producers – a business sells refrigerators and pays for the resources
(raw materials, workers, and machines) required to produce the refrigerators.
Tier Two Vocabulary
Tier Three Vocabulary
 Explain
 Consumers
 Producers
 Goods
 Services
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Social Studies Standards with Tier Two and Three Vocabulary
Geography
3.3.1.1.1 Use maps and concepts of location (relative location words and cardinal and
intermediate directions) to describe places in one’s community, the state of Minnesota, the
United States of the world. (For example: Relative location words – close to, above, bordering.
Description using relative location words – “our school is across from the post office.”
Description using cardinal directions – “Mexico is south of the United States.” Description
using intermediate directions “Hawaii is southwest of the continental United States.”
Tier One Vocabulary
Tier Two Vocabulary
Tier Three Vocabulary
 North
 Describe
 Cardinal directions
 South
 bordering
 Intermediate
 East
directions
 West
 Northwest
 Southwest
 Northeast
 Southeast
3.3.1.1.2 Create and interpret simple maps of places around the world, local to global;
incorporate the “TODALS” map basics, as well as points, lines and colored areas to display
spatial information. (For example: Global places – country, continent, and ocean. “TODALS”
map basics – title, orientation, date, author, legend (key), and scale. Local places – city,
village. Spatial information – cities, roads, boundaries, bodies of water, regions.
Tier Two Vocabulary
Tier Three Vocabulary
 Create
 Spatial information
 Interpret
 TODALS
Title
Orientation
Date
Author
Legend (key)
Scale
3.3.3.6.1 Identify landforms and patterns in population; explain why human populations are
unevenly distributed around the world. (For example: Mountainous and arid places tend to
have less population than coastal places.)
Tier Two Vocabulary
Tier Three Vocabulary
 Identify
 Landforms
 Explain
 Distributed
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3.3.3.8.1 Identify physical and human features that act as boundaries or dividers; give
examples of situations or reasons why people have made or used boundaries.(For example:
Physical features – mountains, rivers, bodies of water. Human-made features – fences, hedges,
political boundaries.
Tier Two Vocabulary
Tier Three Vocabulary
 Identify
 Physical Features
 Boundaries
 Human Features
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Social Studies Standards with Tier Two and Three Vocabulary
History
3.4.1.1.1 Reference different time periods using correct terminology, including the terms
decade, century, and millennium.
Tier Two Vocabulary
Tier Three Vocabulary
 Reference
 Dec- (decade)
 Cen- (century)
 Mill- (millennium)
3.4.1.1.2 Create timeless of important events in three time scales, decades, centuries, and
millennia.
Tier Two Vocabulary
Tier Three Vocabulary
 Create
 Timeline
 Decade
 Century
 Millennium
3.4.1.2.1 Examine historical records, maps and artifacts to answer basic questions about times
and events in history, both ancient and more recent.
(For example: Historical records – photos, oral histories, diaries, or journals, textbooks, library
books. Artifacts – art, pottery, baskets, jewelry, tools. Basic historical questions – what
happened? How did it happen? Who was involved? How and why did it happen? How do we
know what happened? What effect did it have?)
Tier Two Vocabulary
Tier Three Vocabulary
 Examine
 Artifacts
 Ancient
3.4.1.2.2 Compare and Contrast two different accounts of an event
(For example: Event – a playground conflict, current event, historical event.)
Tier Two Vocabulary
Tier Three Vocabulary
 Compare
 Contrast
3.4.1.2.3 Compare and Contrast various ways that different cultures have expressed concepts
of time and space
(for example: Calendar systems – Sun dial, Chinese, Hindu, Mayan or Aztec, Hebrew and
Islamic calendars. Dakota or Anishinaabe seasonal cycles. Visual representations of location
and spatial information – Chinese “Jingban Tianwen Quantu” map. Ptolemaic maps, Islamic
maps by Muhammad al-Idrisi, Polynesian stick and reed maps.
Tier Two Vocabulary
Tier Three Vocabulary
 Compare
 Contrast
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3.4.1.3.1 Explain how an invention of the past changed life at the time, including positive,
negative and unintended outcomes.
(For example: Inventions – Roman aqueducts, Chinese Compass, cuneiform)
Tier Two Vocabulary
Tier Three Vocabulary
 Explain
 Aqueducts
 Sphinx
 Unintended
 Hieroglyphics
 Pyramids
3.4.2.5.1 Identify examples of individuals or groups who have had an impact on world history,
explain how their actions helped shape the word around them.
(For example: Individuals – Alexander the Great, Cleopatra, Chinggis Kahn, Kemal Ataturk,
Mohandas Gandhi, Nelson Mandela, Vang Pao, Muhammad Yunus, Aung San Suu Kyi.
Groups might include ethnic or cultural groups, religious groups, and political groups.
Tier Two Vocabulary
Tier Three Vocabulary
 Identify
 Explain
3.4.3.7.1 Explain how the environment influenced the settlement of ancient peoples in three
different regions of the world. (Early Civilizations and the Emergence of Pastoral Peoples:
8000 BCE – 2000 BCE) (For example: Civilization from the Mediterranean region – Nile
River Valley. Civilizations from Asia – Sumer (Iraq), Indus Valley, Yellow River Valley.
Civilizations from the Americas – Norte Chico/Supe Valley (Peru).
Tier Two Vocabulary
Tier Three Vocabulary
 Explain
 Civilizations
 Settlement
 Ancient
3.4.3.8.1 Identify methods of communication used by peoples living in ancient times in three
different regions of the world. (Classical Traditions, Belief Systems and Giant empires: 2000
BCE – 600 CE)
(For example: Methods of communication – signal fires on the Great Wall of Chine, Peruvian
Quipu, and hieroglyphics. Other regions of the world might include Syria (city of Urkesh),
northeastern Africa (Kingdom of Kush) Turkey (Assyrian Empire).
Tier Two Vocabulary
Tier Three Vocabulary
 Identify
 Hieroglyphics
 Communication
 Ancient
3.4.3.9.1 Compare and contrast daily life for people living in ancient times in at least three
different regions of the world (Post-Classical and Medieval Civilizations and Expanding
Zones of Exchange: 600 CE – 1450 CE)
(For example: Civilizations from the Mediterranean region – Greece, Rome, Egypt;
Civilizations from Asia – Mauryan Empire from India; Han or Qin from China; Civilizations
from the Americas – Inca, Aztec; Civilizations from Africa - Aksum, Great Zimbabwe.)
Tier Two Vocabulary
Tier Three Vocabulary
 Compare
 Civilizations
 Contrast
 Ancient
91

APPENDIX F
HEALTH STANDARDS WITH TIER TWO AND TIER THREE VOCABULARY
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Health standards are put into place so that all students have access to high quality content and
instruction. The Health standards have been divided among eight benchmarks: Comprehend
concepts, Influences, Assessing Information, Interpersonal Communication, Decision Making,
Goal Setting, Self-Management and Advocacy. Tier One, Tier Two and Tier Three vocabulary
are selected from each benchmark within the state standard
Health Standards with Tier Two and Three Vocabulary
Students will comprehend concepts related to health promotion and disease prevention.
(Comprehend Concepts)
The student will describe how physical, social, and emotional environments influence personal
health.
· Alcohol and Other Drugs
· Community and Environmental Health
· Family Life and Sexuality
· Injury Prevention
· Mental Health
· Nutrition
· Personal and Consumer Health
· Physical Activity
· Tobacco
· Brainstorm ways to enhance social and emotional environments (e.g., classroom rules).
· Demonstrate knowledge of physical activity and explain how it relates to physical health.
· Discuss healthy ways to adjust to family changes (e.g., divorce, death, remarriage, moving,
births, homelessness).
· List basic first-aid rules.
· List health and safety rules for taking medication (e.g., more is not better; don’t share
medicine).
· Illustrate the components of a healthy meal.
· Describe unhealthy group behaviors (e.g., cliques, harassment, gangs) and the effect on
individuals.
· Discuss the influence of friends on personal health (e.g., smoking, relationships, bullying,
gangs, violence).
· Discuss how environment and physical activity impact health (e.g., asthma, allergies, lead
poisoning).
Tier Two Vocabulary
Tier Three Vocabulary
 Describe
 Physical environment
 Influence
 Social environment
 Community
 Emotional environment
 Brainstorm
 Environmental health
 Demonstrate
 Personal health
 Discuss
 Consumer health
 Describe
 Physical Health
 Explain
 Sexuality
 Healthy
 Prevention
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Unhealthy








Nutrition
Physical Activity
Divorce
Remarriage
Homelessness
Medication
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Health Standards with Tier Two and Three Vocabulary
Students will analyze the influence of culture, media, technology, and other factors on
health behaviors.
(Influences)
The student will describe how culture influences personal health behaviors.
· Identify and discuss cultural differences related to personal health (e.g., food choices,
recreational activities).
· Tell stories about how name-calling and teasing regarding cultural differences affects
personal health (e.g., hurt feelings, truancy).
· Journal ways to reduce stress.
Tier Two Vocabulary
Tier Three Vocabulary
 Identify
 Discuss
 Culture
 Influences
 Analyze
 Media
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Health Standards with Tier Two and Three Vocabulary
Students will demonstrate the ability to access valid health information and products and
services.
(Accessing Information)
The student will explain how media influences the selection of health information, products
and services.
· Discover strategies that media uses to persuade consumers to buy snacks.
· Explore television’s early morning food ads that influence third graders.
· Compare and discuss health information you have heard on television or on the
Internet.
· Create your own ad to promote healthy choices for your peers.
Tier Two Vocabulary
Tier Three Vocabulary
 Demonstrate
 Media
 Influence
 Persuade
 Advertisement
 Compare
 Promote
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Health Standards with Tier Two and Three Vocabulary
Students will demonstrate the ability to use interpersonal communication skills to enhance
health and avoid or reduce health risks.
(Interpersonal Communication).
The student will distinguish between verbal and nonverbal communication.
· Predict intended communication by watching a TV scene without sound.
· Explain the importance of matching verbal and nonverbal communication.
· Practice using nonverbal communication while using active listening skills.
· Identify nonverbal safety signals for injury prevention (e.g., classroom, playground).
Tier Two Vocabulary
Tier Three Vocabulary
 Interpersonal
 Communication
 Verbal
 Nonverbal
 Predict
 Explain
 Identify
The student will identify attentive listening skills to build and maintain healthy relationships
· Give examples of attentive listening skills seen in the classroom.
· Role-play active listening skills.
· Identify differing points of view within a given scenario.
· Write a letter expressing empathy toward the needs of another person.
· Mind-web the meaning of being a good friend.
· Practice compromise as a solution to conflict.
· Demonstrate ways to show disapproval without unhealthy conflict.
Tier Two Vocabulary
Tier Three Vocabulary
 Identify
 Attentive
 Maintain
 Active listening
 Identify
 Point of view
 Empathy
 Sympathy
 Conflict
 Disapproval
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Health Standards with Tier Two and Three Vocabulary
Students will demonstrate the ability to use decision-making skills to enhance health.
(Decision Making)
The student will explain when to ask for assistance in making health-related decisions and
setting health goals.
· Brainstorm situations where health assistance might be needed.
· Use behavior rehearsal to practice asking for assistance.
· Discuss situations when and how to help a friend.
· Identify 3 – 5 choices in a given scenario and explain possible consequences to those
choices.
Tier Two Vocabulary
Tier Three Vocabulary
 Decision
 Explain
 Demonstrate
 Brainstorm
 Assistance
 Consequence
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Health Standards with Tier Two and Three Vocabulary
Students will demonstrate the ability to use goal-setting skills to enhance health.
(Goal Setting)
The student will explain when to ask for assistance in making health-related decisions and
setting health goals.
· Set realistic goals for healthful behaviors (e.g., nutrition, fitness).
· List action steps in the goal plan.
Tier Two Vocabulary
Tier Three Vocabulary
 Explain
 Assistance
 Decision
 Goals
 Identify
 Relevant information
 Alternatives
 Evidence
 Choose
 Action
 Review
 Consequences
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Health Standards with Tier Two and Three Vocabulary
Students will demonstrate the ability to practice health-enhancing behaviors and avoid or
reduce health risks.
(Self Management)
The student will compare behaviors that are safe to those that are risky or harmful.
· Identify personal choices that promote health-enhancing behaviors and reduce health risks.
· Compare, contrast, and role-play consequences of safe/healthy and risky/harmful behaviors
(e.g., bicycle, fire, water, pedestrian, natural disasters).
· Role model healthy behaviors for younger students.
· Identify situations that might require getting help from an adult.
Tier Two Vocabulary
Tier Three Vocabulary
 Demonstrate
 Avoid
 Reduce
 Harmful
 Identify
 Promote
 Compare
 Contrast
 Consequences
 Healthy
 Unhealthy
 Assistance
The student will demonstrate strategies to improve or maintain personal health.
· Describe actions of healthy friendships.
· Practice positive thinking such as self-affirmations.
· Explain healthy ways to express emotions.
· Show evidence of healthy choices in nutrition (e.g., log, diagram, chart).
· Identify foods that provide energy for exercise and activity.
· Describe how to avoid risky situations (e.g., cliques, bullying, gang behavior).
· Identify how violence and gangs may affect your health and safety.
Tier Two Vocabulary
Tier Three Vocabulary
 Demonstrate

 Maintain
 Avoid
 Reduce
 Healthy
 Unhealthy
 Affirmation
 Emotion
 Identify
 Explain
 Describe
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Health Standards with Tier Two and Three Vocabulary
Students will demonstrate the ability to advocate for personal, family, and community
health.
(Advocacy)
The student will identify community agencies that advocate for healthy individuals, families,
and communities.
· Mind-web helpers who keep the community healthy.
· Identify strategies for reporting dangerous situations involving self/others (e.g., injury
prevention).
· Brainstorm ways to make home, school, and community environments healthier places.
Support strategies with relevant valid information.
· Write and illustrate a story that shows how to support people who face challenges (e.g., the
elderly, people with disabilities).
Tier Two Vocabulary
Tier Three Vocabulary
 Demonstrate
 Advocate
 Advocacy
 Identify
 Community
 Agency
 Valid
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APPENDIX G
LARRY BELL’S (2012) TWELVE POWERFUL WORDS
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Standardized Test Vocabulary
Larry Bell’s (2012) Twelve Powerful Words that students are likely to encounter on a
standardized reading assessment. This list is considered Tier Two vocabulary, which is added to
their Personal Thesaurus.
Analyze
Synonyms
 Examine
 Study
 Investigate
 Evaluate
 Consider
 Question
 Explore

Antonym
 Unanalyzed

Compare
Synonyms
 Match
 Similarities
 Same
 Juxtapose

Antonym
 Contrast

Contrast
Synonyms
 Difference
 Dissimilarity
 Distinction

Antonym
 Compare

Describe
Synonyms
 Label
 Define
 Explain
 Tell

Antonym
 Ignore

Evaluate
Synonyms
 Assess
 Estimate
 Calculate
 Value

Antonym
 Neglect

Explain
Synonyms
 Clarify
 Describe
 Give details
 Make clear
 Justify

Antonym
 misunderstand
 Question
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Formulate
Synonyms
 Express
 Communicate
 Make
 Plan
 Create
 Prepare

Antonym
 Stop
 Destroy
 Disorganize

Infer
Synonyms
 Conclude
 Understand
 Reason
 Imply
 Suppose
 Assume

Antonym
 Guess

Predict
Synonyms
 Forecast
 Foresee
 Guess
 Calculate
 Foretell

Antonym
 Calculate
 Ignore

Summarize
Synonyms
 Review
 Retell
 Sum up
 Recap
 Go over

Antonym
 Elaborate

Support
Synonyms
 Confirm
 Verify
 Prove
 Validate
 Reinforce

Antonym
 Deny
 Undermine

Trace
Synonyms
 Draw
 Outline
 Find
 Locate
 Discover
 Copy

Antonym
 Inform
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Adopted from Dr. Sharokky Hollie’s (2012) Personal Thesaurus

My Personal
Thesaurus
Book of synonyms and antonyms

Name: __________________________

106

Aa

107

Bb

108

Cc

109

Dd

110

Ee

111

Ff

112

Gg

113

Hh

114

Ii

115

Jj

116

Kk

117

Ll

118

Mm

119

Nn

120

Oo

121

Pp

122

Qq

123

Rr

124

Ss

125

Tt

126

Uu

127

Vv

128

Ww

129

Xx

130

Yy

131

Zz

132

APPENDIX I
PERSONAL DICTIONARY
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Adopted from Dr. Sharokky Hollie’s (2012) Personal Dictionary

My Personal
Dictionary
My book of definitions

Name:
______________________________________
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Aa

Academic Term

Personal Illustration

Technical Definition

Personal Connection

Academic Term

Personal Illustration

Technical Definition

Personal Connection

135

Bb

Academic Term

Personal Illustration

Technical Definition

Personal Connection

Academic Term

Personal Illustration

Technical Definition

Personal Connection

136

Cc

Academic Term

Personal Illustration

Technical Definition

Personal Connection

Academic Term

Personal Illustration

Technical Definition

Personal Connection

137

Dd

Academic Term

Personal Illustration

Technical Definition

Personal Connection

Academic Term

Personal Illustration

Technical Definition

Personal Connection

138

Ee

Academic Term

Personal Illustration

Technical Definition

Personal Connection

Academic Term

Personal Illustration

Technical Definition

Personal Connection

139

Ff

Academic Term

Personal Illustration

Technical Definition

Personal Connection

Academic Term

Personal Illustration

Technical Definition

Personal Connection

140

Gg

Academic Term

Personal Illustration

Technical Definition

Personal Connection

Academic Term

Personal Illustration

Technical Definition

Personal Connection

141

Hh

Academic Term

Personal Illustration

Technical Definition

Personal Connection

Academic Term

Personal Illustration

Technical Definition

Personal Connection

142

Ii

Academic Term

Personal Illustration

Technical Definition

Personal Connection

Academic Term

Personal Illustration

Technical Definition

Personal Connection

143

Jj

Academic Term

Personal Illustration

Technical Definition

Personal Connection

Academic Term

Personal Illustration

Technical Definition

Personal Connection

144

Kk

Academic Term

Personal Illustration

Technical Definition

Personal Connection

Academic Term

Personal Illustration

Technical Definition

Personal Connection

145

Ll

Academic Term

Personal Illustration

Technical Definition

Personal Connection

Academic Term

Personal Illustration

Technical Definition

Personal Connection

146

Mm

Academic Term

Personal Illustration

Technical Definition

Personal Connection

Academic Term

Personal Illustration

Technical Definition

Personal Connection

147

Nn

Academic Term

Personal Illustration

Technical Definition

Personal Connection

Academic Term

Personal Illustration

Technical Definition

Personal Connection

148

Oo

Academic Term

Personal Illustration

Technical Definition

Personal Connection

Academic Term

Personal Illustration

Technical Definition

Personal Connection

149

Pp

Academic Term

Personal Illustration

Technical Definition

Personal Connection

Academic Term

Personal Illustration

Technical Definition

Personal Connection

150

Qq

Academic Term

Personal Illustration

Technical Definition

Personal Connection

Academic Term

Personal Illustration

Technical Definition

Personal Connection

151

Rr

Academic Term

Personal Illustration

Technical Definition

Personal Connection

Academic Term

Personal Illustration

Technical Definition

Personal Connection

152

Ss

Academic Term

Personal Illustration

Technical Definition

Personal Connection

Academic Term

Personal Illustration

Technical Definition

Personal Connection

153

Tt

Academic Term

Personal Illustration

Technical Definition

Personal Connection

Academic Term

Personal Illustration

Technical Definition

Personal Connection

154

Uu

Academic Term

Personal Illustration

Technical Definition

Personal Connection

Academic Term

Personal Illustration

Technical Definition

Personal Connection

155

Vv

Academic Term

Personal Illustration

Technical Definition

Personal Connection

Academic Term

Personal Illustration

Technical Definition

Personal Connection

156

Ww

Academic Term

Personal Illustration

Technical Definition

Personal Connection

Academic Term

Personal Illustration

Technical Definition

Personal Connection

157

Xx

Academic Term

Personal Illustration

Technical Definition

Personal Connection

Academic Term

Personal Illustration

Technical Definition

Personal Connection

158

Yy

Academic Term

Personal Illustration

Technical Definition

Personal Connection

Academic Term

Personal Illustration

Technical Definition

Personal Connection

159

Zz

Academic Term

Personal Illustration

Technical Definition

Personal Connection

Academic Term

Personal Illustration

Technical Definition

Personal Connection

160
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